DOCOIBVT IBSOaS 



BD 098 929 



95 



IB 001 305 



AOTROR 
TITLE 

IHSTITOTIOH 

SPOHS &6EMCT 
PUB DATS 
NOTE 



saville, Geoffrey G. 

Curricula! Specialists* Seiinar. Pinal Report, 
Wisconsin oniv. - Stout » Henoionie. Center for 
Vocational^ Technical and Adult Education. 
Office of Education (DHBH) « Washington, D.C* 
31 Jul 73 

120p.; A Sub-Project of the Graduate Student Project, 
Phase II 



BDBS PRICE HF-S0.75 HC-$5.40 PLUS POSTAGE 

DESCRIPTORS *Change Strategies; *Curriculua Developieht; 

Instructional Design; Perforaance Based Education; 

*Prograi Evaluation; Role Perception; *Seainars 
IDBHTIPIERS *Curriculua Specialists; Psychovector Analysis; 

Wisconsin 



ABSTRACT 

This study designed, implemented, and evaluated a set 
of learning experiences designed to help curriculum specialists in 
the Wisconsin Vocational, Technical and Adult Education (?TAE) system 
increase their competencies. These learning experiences were 
validated in a three-day seminar. The overall research methodology of 
the study vas based on an instructional development model developed 
by the National Special Media Institutes Consortium. A change model 
for the activities was developed. Thirteen presentations made up a 
set of learning experiences in the seminar, including curriculum 
development, instructional development, evaluation, small group 
analysis, teaching and learning styles, and psychcvector analysis. 
Evaluation of the seminar indicated that the curriculum specialists 
found the experience relevant; a follow up indicated a commitment on 
their part to apply the seminar activities to their job. Some 
modification of the program was suggested. Appendixes contain 
material used to evaluate the seminar and some of the materials 
developed for the seminar. (Ji) 
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CHAPTER I 



identifyi:jg competencies op 
cursiculu^t specialists 



S ummar y 

This study designed, implemented and evaluated a set of learning 
experiences to help Curriculum Specialists in the Wisconsin Vocational » 
Technical and Adult Education (VTAE) system increase their competencies 
These learning experiences were validated in a three*day seminar held 
at the Center Tor VTAE at the Univerf;ity of Wisconsin-^Stout • 

During the st five years the increasing emphasis in the Wisconsi 
VTAE system on tn^ individual learner and his learning process has re- 
sulted in the widespread introduction of individualized learning using 
a wide range of instructional communication systems. Recent research 
in identifying teaching and learn^.ng styles at Fox Valley Technical 
Institute and the Center for VTAE at the University of Wisconsin-Stout, 
has extended this concept to personalizing the individual learner's 
interaction with a broad r^nge of resources which can produce learning. 

The pivotal person in each vocational district with the responsi- 
bility for curriculum, instructional and evaluation development was the 
Administrator of Instructional Services until increasing pressure of 
staff administrative duties led to the creation of the new position of 
"Curriculum Specialist" or '^Curriculum Coordinator". 

The overall research methodology of the study was based on an 
Instructional Development model developed and tested over a throe year 
period by the National Special Media Institutes Consortium of four 
universities. The researcher evolved a change model for the ,'^ctivities 
Incorporated in the seminar to facilitate sequencing the presentations. 
Thirteen presentations made up th*;^ set of learning experiences in the 
seminar and included curriculum development, instructional development, 
evaluation, small group analysis, M.B.O., teaching and learning styles 
and psychovector analysis. 

The evaluation of the seminar indicated that the Curriculum 
Specialists found the learning experiences relevant to their district 
needs, and well sequenced follow-up indicates a high degree of com- 
mitment on the part of the Curriculum Specialists to apply the seminar 
activities on the job. Observations by the seminar staff indicated 
that the Curriculum Specialists were able to clarify their own roles, 
and improve their "people assisting" and leadership skills and atti- 
tudes as a result of attending the seminar. 

The researcher made four recommendations as a result of his ex-- 
perience in the project. They include a planned sequence of seminars 
incorporating many of the activities developeo by the Special Media 
Institutes. A suggested program for a follow-up seminar is included 
in the recommendations. 



Evolution of a Curriculum S peci& list 



Wisconsin has been and continues to be the leading American state 
in the provision of vocational education opportunities at the post-high 
school level. The present delivery system of sixteen VIAE districts 
under the leadership of the Wisconsin Board of VIAE evolved out of 
state legislation in 1965, The federal Vocational Education Ammendment 
of 1968 stimulated the Wisconsin Vocational districts to rapidly diver- 
sify their program offerings and implement "open door" and "advanced 
status" admission policies to cater for individual differences in entrance 
competencies • 

During the past five years> the increasing emphasis in the Wisconsin 
VTAE system on the individual learner and his learning process has re- 
sulted in the widespread introduction of individualized learning using 
a wide range of instructional communication systems. Recent research 
in identifying teaching and learning styles at Fox Vallt^y Technical 
Institute and the Center for VTAE at the University of Wisconsin-Stout, 
has extended this concept to personalizing the individual learner's 
interaction with a broad range of resources which can produce learning. 
(Banks, 1973) (Oen, 1973) 

The pivotal person in each vocational district charged with this 
responsibility for curriculum, instructional and evaluation develop-- 
ment was initially the Administrator of Instructional Services. He 
or she acted as a liason between instructors and administrators as well 
as a curriculum or instructional innovator. With the rapid growth of 
vocational programs in Wisconsin during the past five years, the Ad-- 
ministrator of Instructional Services in most districts became in- 
creasingly involved with staff administration and the faculty lost 
its leadership in the area of curriculum, instructional and evaluation 
development . 

Tliis situation has been rectified in nine districts by creating 
the new position of "Curriculum Specialist" or "Curriculum Coordinator". 
The persons appointed to this position have the experience in teaching, 
supervision and coordination which is necessary to establish credibi- 
lity with faculty^ but most lack the specialized preparation in curri- 
culum, instructional and evaluation development procedures necessary 
to maintain leadership in such a pivotal position. Tueir individual 
roles continue to be in a state of flux for they are essentially in 
a staff position to the instructors, providing a service and support 
function. Role conflict exists where the Curriculum Specialist is 
also expected to evaluate the instructional staff* 

An exception to this situation exists at Milwaukee Area Techni- 
cal College where the Curriculum Specialist has corporate identity in 
a team of five specialists* Their specifiiizat ions include; curriculum, 
instructional and evaluation development, supplemented by a learning 
resources consultant and an editor. 
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Need for Learning Experiences 



* 




The need for the learning experiences incorporated in this seminar 
arose out of a conference of Curriculum Specialists held at the Center for 
Vocational, Technical and Adult Education at the University of Wisconsin-- 
Stout in November, 1972 • Four graduate students under the leadership 
of Mr. Clifford Zenor, Curriculum Consultant for the Wisconsin Board of 
Vocational, Technical and p.dult Education, developed, administered, re- 
fined and readministered a Likert-type task analysis designed to identify 
many of the critical competencies of Curriculum Specialists. The task 
analysis together with personal discussions with the participants iso- 
lated the need to identify "people-assisting skills" and systematic 
Curriculum development procedures. 

Research by Price (1971) and Igl (1972) at the University of Wis- 
consin-Stout indicated that VTAE instructors' attitudes toward curri- 
culum development and instructional development had been improved through 
in-service workshops stressing the systems approach. Both Price and Igl 
recommended that further workshops be conducted on these topics. The Pro- 
fessional Growth Week Workshop for VTAE instructors held at the Center 
for Vocational, Technical and Adult Education at the University of Wis- 
consin-Stout, June 4 - 8, 1973 provided one-hundred instructors with 
competencies for instructional improvement and i >dividualizing instruc- 
tion. Included in the program were presentation on Curriculum Develop- 
ment Systems and Instructional Technology. 

Research in this area is consistent with the analysis of needs arising 
out of the '^Development of a Convergence Plan for Vocational Education 
in Wisconsin" by Nelson (1972). The contribution to the convergence 
plan may be seen in item 5-1-2, p. 3.17, "Identify program and curricu^ 
lum development procedures and models available". (See Appendix K) 

Thus, there was a need to design, implement and evaluate a set of 
learning experiences to help Curriculum Specialists in the V?isconsin 
Vocational, Technical and /^dult Education system learn "people-assisting" 
and leadership skills and attitudes necessary to apply systematic instruc- 
tional problem-solving procedures to their respective districts. 



Problem 



The problem of the study was to design, implement and evaluate a set 
of learning experiences to help Curriculum Specialists in the Wisconsin 
Vocational, Technical and Adult Education system increase their competencies. 



Objectives 



The objectives of this project were: 

1. To help Curriculum Specialists clarify their role in the Wiscon- 
sin Vocational, Technical and Adult Education system by identi- 
fying the people-assistinp and leadership skills and attitudes as 
well as the curriculum development skills needed in this area. 
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2. 



To develop learning experiences which would help Curriculum 
Specialists acquire these skills and attitudes in people- 
assisting, leadership and curriculum development . 



3* To validate and evaluate the results of these learning experien- 
ces in a seminar at the Center for Vocational, Technical and 
Adult Education, University of Wisconsin'-Stout , and report the 
findings to the Wiscr-asln Board of Vocational, Technical and 
Adult Educat ion . 



Rationale 



In conceptualizing the role of the Curriculum Specialist, the re-- 
searcher avoided areas of inconsistency and role conflict which exist 
in many districts. Tne role of the Wisconsin VTAE system (a Supra System) 
in its simplest form is shown below. 



People 



VTAE System 



Industry 



Abilities ^ 

Skills ^ 

Interests ^ 

Needs ■> 



What elements are to be 
taught on the job or at 
school? 



Develop programs to 
meet the needs of 
industry and people 

Bring students , staff 
and resources together 
in an effective and 
efficient manner. 



Jobs which require 

> specific skills 

and abilities 

and 

present reinforcers 



Figure I-l: Role of the VTAE System 
(from ^'Leadership Seminar using Simulation Techniques", Menomonie, Wis, 
Center for VTAE, 1972 p, 1-4,) 

People who are potential employees in industry have a variety of 
abilities, skills, interests and needs^ The VTAE system identified 
these needs of people and industry, decides what elements are to be 
taught on the job or in the VTAE system and develops programs to meet 
these needs* 

A typical VTAE district structure (a Supra System) is shown in 
Figure 1-2 showing the position generally occupied by the Curriculum 
Specialist or Coordinator. The role of the Curriculum Specialist (a 
system) was hypothesized as shown in Figure 1-3. 
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IVORLD OF WORK 




CONCnPTUALIZIN'G THE ROLF. 
OF A CURRICULUM SPECIALIST 

Figure 1-3 
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The process of curriculum development used by the curriculum 
specialist was hypothesized in Figure 1-4: A Curriculum Development 
Model for Vocational Educetion. It consists of an identification of 
needs with the assistance of the advisory committee, a task analysis 
to determine objectives, selection of learning experiences and com** 
patible mediating activities and finally continuous evaluation and 
revision of the course or program. 
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In designinR learning experience's to help the Curriculum Special- 
ists increase their competencies, the researcher developed the diag- 
nostic ac tion-research model shown in Figure 1-5. The mix of cognitive 
and affective aspects of the learning experiences incorporated in the 
seminar varied with the amount of behavioral change desired. From this 
model it was possible to design and sequency learning experiences accord 
ing to the change targets shown in the model. 

To accomplish these types of change targets, simulation and gaming 
techniques were chosen as one instructional technique for the seminar. 
Research indicates that simulation games improve participant's on-the- 
job performance on tasks similar to those the participants practice in 
the game. They can also change participants attitudes in a positive 
manner toward real-life persons whose roles they take in the game. 
Generally the effectiveness of a simulation game for producing changes 
in either attitudes or behavior depends on the degree to which it re- 
quires the participants to employ knowledge or skills related to the 
attitude or behavior (Saville, 1973). Consequently, the seminar pre- 
sentations were related to a personal profile of each participant and 
also their role in the Wisconsin VTAE system. 
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PROGRAM AND PROCEDURES 



Introduction 



This chapter is divided into four sections. The first section 
explains the overall research methodology based on an Instructional 
Development Model which was used to identify, develop and evaluate 
appropriate learning activities for Curriculum Specialists. The se- 
cond section lists the objectives which were established for a Seminar 
and the Schedule of Activities. The third section contains a summary 
of the seminar activities and presentations and the fourth section 
explains the seminar evaluation methods. 



Research Methodology 



The researcher used the fundamental model shown in Table 2-1 to 
identify, develop and evaluate appropriate learning activities for 
the Curriculum Specialists* This model was developed and tested over 
a three-year period by the National Special Media Institutes Consor- 
tium of four universities under a grant from the U.S. Office of Ed- 
ucation. 

The application of the Instructional Development Model to the 
problem is outlined below. 

i. Identify the Problem 

The researcher reviewed the task analysis of Curriculum Specialist 
conducted at the Center for Vocational, Techrical anu Adult Education 
(VTAE) at University of Wisconsin-Stout in November 1972. The task 
analysis had identified 101 tasks arranged in the following general cat 
egories or functions: 



1.0 


Curriculum Development 






1.1 Design Programs 






1.2 Design Instruction 






1.3 Evalu£.te Curriculum 




2.0 


Coordinate Curriculum 




3,0 


Liason 




4.0 


Budgeting 




5.0 


Communicating 




6.0 


Developing and Managing Federal 


Projects 


7.0 


In-Service Training 




Data 


analysis identified 1.2> Design 


Instruction as the critical 



function. There was a significant trend to modify many tasks to in- 
clude the words ''to assist*'. Mr. Clifford Zenor, Curriculum Supervisor 
Wisconsin Board of VTAE consulted with the researcher and discussed the 
''people assist ing'* role of the Curriculum Specialist, with relation to 
the Media Specialist, Learning Resources Specialist, Administrators and 
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ID£NTifY ^ftOSUM 



IDENTIFY OiJECTIVES 



Ttrmin^ 



STAGE I DEflNE 
AliAlY2E SEHIMG 



STAGE II DEVELOP 
SPICIfY METHODS 

IflftlfUtttM 



ORGANIZE MANAGEMENT 
Tasks 

RMfMllibflitiM 
TiM linw 



CONSTRUCT PROTOTYPES 
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TEST PRO.OTYPES 
Coodiict try owu 



STAGE III EVALUATE 
ANALYZE RESULTS 

o^Ktlvts 

Maihodt 
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IMPLEMENT/RECYCLE 
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Act 




DEn\'E PROBLEM 
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SPECiFY ^^ETHODS 




1-^ 



ORGANIZE MANAGEMENT 




COMSTHUCT PROTOTYPES 



O @ ^ 



ANALYZE RESULTS 



IMPLEMENT ' RECYCLE 




"These materials are part of the Instructional Development Institute (IDl) 
produced by the University Consortium for Instructional Development and Tech- 
nology under a USOE grant. For further details write the UCIDT National Office, 
Instructional Media Center, Michigan State University, East Lansing. Michican 
48824." ^ 
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Instructional Staff. 

Tentative solutions to tho problem included; simulation of cur- 
riculum development procedures in a i^roup setting, simulation of a 
co-equal decision makinj; role, developing curriculum models to meet 
district needs and further activities to clarify the role of the 
Curriculum Specialist. The problem was identified as designing, im- 
plementing and evaluating a set of learning experiences to help 
Curriculum Specialists in thxj Wisconsin VTAE system improve their com- 
petencies. A proposal was submitted to the Co-Director of the Center 
for VTAE at University of Wisconsin-Stout, Dr. Orville Nelson, and it 
was decided to validate the learning experiences in a seminar to be 
held during May or June, 1973. 

2. Analyze the Setting 

The researcher reviewed existing instructional systems in the 
literature as well as Dr. Gerald Nagler's "IDEALS Concept Systems" as 
a basis for simulating systematic curriculum development. Visits were 
made by the researcher to Wisconsin VTAE districts to discuss in- 
structional i.>roblems wiih Curriculum Specialists and observe their 
working conditions and the relevant resources available to them. 

These visits emphasized the need on the part of Curriculum 
Specialists for informal leadership skills in working with advisory 
committees and facult> corrniii tees , and also the v^ecd for developing a 
curriculum or instructional model as the basis ' or following through 
on consultations with advisorv committees or farulty. The research- 
f^r commenced to model the role of the Curriculum Specialist to begin 
to identify a set of learnin>> experiences related to the t^sks and 
functions of the position. The tasks and functions were generalized 
to operations, processes, concepts and finally competencies. (See 
Figure 2.3) 

The resoarcher dLUermined tho responsibilities associated with 
ccnductlng the seminar, and doveioped t ime'-li !ies for nil other acti- 
vities. The following support staff were identified: 

f^oordlnat ion: Dr. Orvillt.^ Nr^lson 
Dr. Harold ilal f in 

Systems Aiialvsis; Dr. M^-itar Arora 

Instructional Deve iopnicut : Mr. Josepli Hn-aman 

Mr, Rob(^rt Ward 

Dr. Charles Schulier, Director NSMI 

Interpersonal Relation,^:: Dr. John DeutsctiL-r 

Dr. Calvin Stoudt 
Dr. Jerry Coomer 

Evaluat ion: Dr. ()rvi 1 1 1- Nelson * 
Wisconsin Board uf VTAK: Mr. Clillord /.enor 
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Tho Center for VTAK at thi: Univorsity of Wisconsin-Stout has 
facilities desipnod to provide a flexible environment for research 
on th..^ project. The renter includes seventeen offices » conference 
room, stenographic pool, duplicating area, information processing 
room and five research labs occupying a total of 22,000 square feet. 

4. Identify Obj^^ctives 

The terminal objective or purpose of the seminar was to implement 
and evaluate a set of learning experiences to help Curriculum Special- 
ists in the Wisconsin VIAE system increase their competencies. Working 
from tht- torninal objective a heirarchy of enabling objectives rang- 
ing from "essential" to "nice to know" was established. Concurrently 
the set of learning experiences was identified und the following ob- 
jectives were established for the seminar^ 

At the conclusion of th*^ seminar, the participant vill be able to: 

K Take thi^ components of a curriculum development system and 
develop a model to meet the needs of their district. 

2. Analyze the inf{>rmal task group using Bales' s Interaction 
Process Analysis and Psychovector Analysis. 

3. Utilize the Ranks *s Learning Activiti'^s Opinionnaire in as- 
sisting, instructors irake judgments abcMit Individual students 
when attempting to individualize and personalize a program, 
course or act i vity - 

4. Distinguish between; curriculum deveiop.TK^nt , instructional 

developrp.ent and eva luat ion development . 

b. Identify five phases and exemplary decisions involved in an 
evaluation Development model, 

A t rulimary pre-te.^t and a post-test wt^re developed at this stape. 



i.ai li objective v;as di.seussed with the support stafi and related 
to a ( empreiiensi ve personal j^n^ile of each participant. The objec- 
tivei; and their dissociated set oi learninp, experiences were related 
to tl^- ehan^;e ttirgets in fi:^ur</ i-5 and a series of thirteen presen- 
tations were outlined. The::»e presentations were sequenced and related 
to anticipated change phases as illustrated in Table II--2. 

A curriculum systems garu was developed to simulate a group problem 
solvinr> situation and transparencies and printed materials developed for 
this arLix'ity. Tliis was designed to lead into an explanation of Bales' s 
I nt^^ra. t ion Proeess Aiui lysi s » 

Tne film *^Vnu Park Your i)wn (^nute" was fv vi'^^wed and selected as a 
curiam raiser to raise the ener^^y level oi the participants and promote 
ODen discuss ion * 
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TABLE I 1-2 



SEQUENCING SEMINAR ACTIVITIES 



Meeting 



Presenti>t ion/Description 



Change Phase 



1 

2 



8 



10 

11 
12 
13 
lA 



ORIENTATION 

Introduction • Attitudinal film Wliere are we going? 

Curriculum Development as a Group CLARIFICATION 
Problem--Sol ving Activity 

Analyzing the Informal Group 

- What is my role 

Analyzing Administrative Styles 

- What is my role 

Inst ruct ionai Development Pro- 
cess 

Analyzing the Informal Group 
Curriculum Development Systems 
Teaching and Learning Styles 
Psychovector Analysis 

Group Discussion - :iodeling 

Goal Setting 

Motivational Values of MBO 
Developing Evaluation ModeL^ 
Follow-up Seminars 



What is the problem? 

ROLE CLARIFICATION 
Does this affect me? 

ROLE CLARIFICATION 
What is my role? 

CLARIFICATION/EVALUATION 
How do I feel about it? 

C V ALU AT I ON / DEC I S ION 
Is this my role? 

ROLE EVALUATION 
uTio me? 

EVALUATION/DECISION 
l^at am I going to do about it? 

PERSONAL and ROLE EVALUATION 
So that is the way I appear 
to others? 

EVALUATION/DECISION 
How do I apply this to ray 
district? 

ROLE EVALUATION/DECISION 
Can I apply this now? 

EVALUATION/DECISION 
How can I prepare for MBO? 

ROLE EVALUATION/DECISION 
What am I going to do about it? 

COJIMITMENT 
I tried it and it works! 
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^'Ranking Some Aims of Education'* was selected as the discussion 
topic for the group to be observed and analyzed by the Curriculum 
Specialists, 

The invest ifiator consulted with the Director, National Special 
Media Institutes, Dr. Charles F. Schuller, at Michigan State Univer- 
sity for additional evaluation of seminar prototypes. 

7. Test Prototypes 

The Professional Growth Week provided a large scale evaluation of 
mar* of the prototypes prior to the seminar. 

The circular letter was sent out to each Curriculum Specialist 
together with the seminar agenda and information sheets. (See Appendix 
A) 

S. Analyze Results 

Analysis of the results of the presentations at the Professional 
Growth Week and an evaluation of the Professional Growth Week program 
provided the basis for some modifications of the seminar to meet the 
needs of the Curriculum Specialists. 

9. Implementation 

The learning experiences were finally packaged into thirteen arti- 
culated presentations for implementation in a three-day seminar at the 
Center for VTAE at the University of Wisconsin-Stout, June 26-28, 1973. 
The Schedule of Activities is shown in Table II-3. 

A review of the outcomes of the seminar are included in Chapter 
III and a series of recommendations is included in Chapter IV. 

20. Follow-up 

A follow-up of the impacts of the seminar took place in letters to 
the participants and also through Mr. Clifford Zenor, Curriculum Con- 
sultant, Wisconsin Board of VTAE. Suggested follow-up seminars are out* 
lined in Chapter IV. 

Objectives of the Seminar 

The following objectiven were establishi^d for the Seminar for Curri- 
culum Specialists. 

At the conclusion of the seminar, the participant will be able to: 

1. Take the components of a curriculum development-system and de- 
velop a model to meet the needs of their district* 

2. Analyze the informal task group using Bales *s Interaction Pro- 
cess Analysis and Psychovector Analysis. 

3- Utilize the Banks's Learning Activities Opinionnaire in assist- 
ing instructors make judgments about individual students when 
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c\ttompting to individihili^o and personalise a program, 
course or activity. 

A. Distinguish between; cur riculum development , instructional 
development and evaluation development* 

5» Identify five phases and exemplary decisions involved in an 
Evaluation Development model. 

A brief personal profile of each presenter is included in Chapter 

III. 
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Sunuiia ry of tho Sem in ar ActivlLies 



Introdvictio n (Orientation Phase) Geoff Saville 

A* Welcome to participants 
B • Administ er pre -test 

C. Introduce the liim *'Vou Pack Your Owti Chute" with a brief 
preliminary discussion about the obstacles facing Curriculum 
Speciali sts 

D. View the film 

E. Repeat opening question on obstacles (looking for change in 
attitudes) and ask the group to what they attribute the sudden 
change in e^- basis 

F. DiLXuss :■ eness of the subtleness of the film; unrealistic 
fears, amptions, self-awareness and self -responsibility 
as they af.^-^rt the Curriculum Specialist 

Curriculum Development as a Group Problem S olving Activity 
(Clarification Phase) T. . Geoff Saville 

A. Introduce three currlrulum orientations which influence the 
curriculum developer; social conformity, scholarship in a 
discipline and effective living. 

B. Discuss the si gni f icaiico of the effective living orientation 
for vocational and applied subjects, especially in providing 
an effective humanist ic education 

C. Discuss the verbal limitations of the other two orientations 
for Vocational, Technical and Adult Education (VIAE) students* 

D. Introduce the Sticks and Stones Game 

E. Alter the group havi- j^laycd the game and solved the problem, 
explore trie nature ot leadership with the r,roup 

* l^hat are the characteristics of an effective group leader? 

* How did leadership cmt^ge in the group? 

* Ask for comments on group morale and individual motivation 

* Do similar activities occur in an advisory committee 
meeting or a department meeting? 

F. Model a simple three phase system - behavioral objectives 
based on t he game compone n t s 

Model a tliree })hase curriculum development system 



H- Compare the derived models with published models of curriculum 
development systems 



I, Discuss the implications of curriculum development systems 
for the VIAE districts 

Analyzing the Informal Group - What is my Role? 

(Role Clarification Phase) . , Jerry Coomer 

A, Explain Bales Interact ion Process /\nalysis. (See Appendix D 
for details of the presentation materials) Have partici- 
pants reflect upon the na:ure and extent of leadership that 
emerged in each group, and the degree to which it was effec- 
tive in solving the Curriculum Systems Problem 

B. Give each participant an opportunity to: 

* discuss those attributes of personality that are important 
to effective leado rshi p 

* explore the import anco of the human relations (people- 
handling skills) and the curriculum development (task- 
handling skills) of the Curriculum Specialist 

* distinguish between formal leadership (positions of 
authority) and infornial loaders (v!u) have little or no 
formal position, but exert leadership in getting things 
done 

* compare the product ivitv or groups i.iat appoint a leader 
with groups that do not 

C . Admi nis t or Leade rshi p r i onna i re 

D. Discuss the role of the Curriculum Specialist with respect 
to formal and informal leadership 

Ana 1 yz i ng Adml n i s t ra t_i vc- Jj^t^v What is my Rol 

(Role Clarification Phase) Jerry Coomer 

A. In.roduce the i i 1 m S i v 1 of 1 .eculersh i p" relating, it to 
the previous discussion about productivity of informal and 
f o rna 1 1 eade r s h i p 

B. Define legilimaie, ex[>ert , referent, rcWcird And coercive 
power 

C. View the film 

D. Discuss the leader (iec i lon-mnk i ng power as a function of 
group involvement 

E. Discuss the Blake and Moulion Manergerial (^rid 

F. Discuss in overview t'n.^ role of the Curriculum Specialist 
with respect to the liNUi^M sliip-mot ivat i ng style or styles 
existing in t hiM r disirict. 
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The Instructional DevelopmenL Process 

(Role Clarification/Evaluation) Joseph Hagaman 

Robert Ward 

A. Introduce Instructional Development with: 

broken sauares fitame 

- definition of terms 

- heuristics for Curriculuni Specialists 

B. View the filmstrip 'Muinbo Jet" and discuss the Instructional 
Development process used by United Airlines to train their 
7A7 pilots. 

C. Discuss the steps in advising instructors on the design of 
instructional packages. 

D. Visit the Elenentary Phoiographic Laboratory and "walk through" 
the instructional development materials developed to indi^ 
vidualizo the course , 

E. Discuss the IJ). process with the coordinator of Photography, 
Mr. Robert Ward, to determine the rationale for; individuali- 
zation, small group and large group instructional settings, 
the type of instructional booklets developed and finally the 
cumulative evaluation procedures used in the course^ 

F. Conclusions; Changing emphasis from the Leaching to the 
learning process also includes evaluation. 

Analyzing the Informal Grou p 

(Role Evaluation/Decision Phase) Jerry Coomer 

A. Introduce the method of analyzing the small infornial task 
group using Bales's Interaction Process Analysis (Refer to 
"Profile of a 'Profile* of a ^Satisfied' and a 'Dissatis- 
fied' Group on Case Discussion Task" in Appendix D.) 

B. Administer the "Open Minded Aptitude Test" to participants. 

C. Introduction of the experimental group to the case discussion 
task, "Ranking Some Aims of pAiucation". 

Specify the ground rules: 

(i) You must work as a group 

(ii) Do not choose a formal discussion leader 

(iii) Record the rating as the r,roup decides on it 

D. Record discussion on VTR lor review and discussion while the 
seminar participants record the f requeue v of 12 categories 
of the interaction profile* 

COI^^Fni: BREAK. 

E. Discuss the .^roup observation findings: 

- Convert participant's tally of interactions to percentages 
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- Identify critical acts for satisfied and dissatisfied groups 

- Importance of seating positions on role structure 

- Changes in roie structure - task specialists, human rela- 
tions specialists, the scapegoat and the effects on group 
equilibrium 

- Non verbal conmunication patterns 

F. Summary: What roles should a Curriculum Specialist play to 
maintain equilibrium in a small task group setting? 

Curriculum Development System s 

(Role Evaluation Phase) . . Geoff Saville 

A. Replay the Sticks and Stones Game Lo achieve closure on the 
problem-solving situation 

B. Discuss the group interaction in terms of Bales Analysis 

C. Explain the difference between observing the group process 
and being able to analyze the group's decision-making process. 

D. Derive a four phase curriculum system using the analogy of 
the blocks to represent the phases or components of the 
system, the stone to represent the program or course and 
the popsicle sticks to represent the feedback components to 
support the program or course. 

E. Recognize and identify the following systems terms; input, 
output, processes, feedback and interface. 

F. Summary of curriculur.i JeveiopmenL systems for VTAE districts: 
Tlie "best" system is the one that works for your district - 
if it does not work, modify it. 

T eaching and Learning Style s 

(Role Evaluation/Decision Phase) John Banks 

A. Introduction to research project being conducted by the Uni- 
versity of Wisconsin-Stoiit and Fox Vallev Technical Institute 
during 1972-73 

B. Briefly summarize current research in matching teaching and 
learning styles and applying the results to individualized 
instruct ion 



C. Administer and score the Learning Style Opinionnaire 

D. Define: - Learning Style 

~ Concrete/Symbolic Learning, Style 

- Structured Unstructured Learning Style 

E. Summary: Interpret the results of the Learning Style Opin- 
ionnaire as they apply to individualizing instruction in 
your VTAE district . 
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Psychovect:or Analysis 
(Role Evaluation/Decision) 



John Deutscher 
Calvin Stoudt 



A. Introduce the directional forces and motivational values of 
normal emotions as portrayed bv Psychovector Analysis (Appen- 
dix D) 

B. Involve the part ic ip/mt s in evaluating their changes in 
emotions to the situaiit^ns rreatod by the presenters, 

C. Interview each participant and record the interaction on 
videotape 



D, 



Playback interviews to the total group. Discuss the type of 
verbal and non-verbal behavior and the range of emotional 
responses elicited durini; the interview. 

Discuss the implicaliuns ot tlie Psychovector Analysts Technique 
for the Curriculum Sp.uial ist: understanding oneself as others 
view us, relating to Instructional staff and administration, 
hiring or evaluating* memberis 



Group Discuss ion - M ode 1 i 

(Evaluation/Decision Phase) Geoff Saville 

Clifford Zenor 

A, Discuss the types of Curricuhini Development models to meet 
district needs. (The incoi'poration of an evaluation process 
into the model did not seem to be well understood by all 

part ic i pants . ) 

B, Give each participcint a three overlay transparency of a 
curriculum system incorporating the task analysis. 

C, Discuss the procedures f ^ developing their own district 
model of the curricuhun development process. 

G oal Settin g 

(Role Evaluation Phase) * • . , . Jerrv Coomer 

A. Introduce goal sottm,; witii ihr example of Charles Schwab - 
"Step up Your Doing!*' 

B. Discuss the formiit and metiiods of setting individual and group 
goals with examples related to the VTAi: districts 

Motivational Values of M, l; .0, 

(Role Evaluation Phase) Jerry Coomer 

A. View the film " Managen^ent hy Ob ] ec t i v.- an introduction to 
the basic philosopiiv (^i MBO by management consultant John 
Humble 



B. Discuss the application of MBO in the VIAE system to determine: 

- how it may affect tha role of the Curriculum Specialist 

- how the Curriculum Spocialist can facilitate its intro- 
duction into his/her district 

- the motivational values of MBO for the instructional staff 

13. Developing Evaluation Models 

(Role Evaluation/Decision Phase) Orville Nelson 

A. Discussion of the nature of evaluation 

(i) Derive definitions: 1. Evaluation 

2. Decision making 

3. .TudRment 

(ii) Relate definitions to: - Bales's Interaction Process 

Analysis 
- Sticks and Stones Game used 
to simulate a Curriculum 
System 

(iii) Deduce evaluation as a service activity, carried out 
to provide data for decision making 

B. Explain and discuss the context for generating evaluation 
systems. (see Appendix D for details) Conclude with the five 
decision areas in the curriculum and interaction models 



C, 



D. 



Discuss the curriculum development sub-systems as they iii^pinge 
on the Curriculum Specialist, emphasizing evaluation as a 
service activity articulating the sub-systems 

Discuss the model of the Curriculum Specialists Role and 

explain how decisions are based on role perception 



F.. Discuss some general concerns of evaluation; validity, re- 
liability and data management 

F. Summarize the following points: 

- What is evaluation? 

- Wliy model the curriculum process? 

- \\hy model the role of the Curriculum Specialist? 

- Why model the evaluation of your curriculum system? 



Seminar Evaluation 



To evaluate the seminar and to -nable staff at the Center for 
Vocational, Technical and Adult Education to improve future in-service 
seminars, four methods of evaluation were used, a) a Pre-Test - Post- 
Test, b) a Participant's Opinionnairc for Curriculum Specialists Seminar, 
c) a Follow-up Letter reviewing the sc.r.inar and inviting participants 
to respond and d) observations of attitudinal changes by the seminar 
staff. 
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agalJTulilTllT^lV^" administered during the first session and 

b??ity that rhP f °^ determine the proba- 

bility that the cognitive outcomes were fulttlled, a t-test for L^n 

Hnd'th:"'' °" ^r^^^' °^ Is inc ^d d ?n Appendix 

B and the summary of the responses is presented in Chapter III. ""P^""^'^ 

Participants Opinionnaire for Currirnlnm Specialists Spn,in.>- 

on.n ^^^^^"^'^^"'^^"^ consisted of twenty-one Likert-type Items and three 

:?f 't ls:::rth: iiiz '--'r^ " ^eipf u/LggL"% :r l 

^Ldii ro assess the relevance of the seminar activities A coov nf rK^ 
Follow~up Letter 

a curriculum development process and an instruction;! development process' 

Lnirr bu^a^ :r'°r"^ ^^^^^^^^^ ^"^^^^-^^ concWon of th 

seminar but as this is a universal weakness of the participants the 

researcher deleted it from the follow-up letter to s mp ify the pl^^i- 
cipant's response to the Curriculum Specialists role ^ 

A copy of this lector and the responses from participants is in- 

C a" te/Jv'^^r''^ "'h ^^^^^ are inJJu e in 

Chapter IV - Recommendations for Future Seminars. 

Observat ions by Seminar Staf f 

The psychovector analysis technique provided insights into the 

of thTMo'ri sT ^r^r '''''''''' ""^'"'^ ParticJ lnts Details 

vft ons K selection Interview appears in Appendix D and the obser- 

Seminar '''''''''' ^'"P^^^ ''^^ Outcomes of the 
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CHAPTER Til 



OUTCOfKS OF Tlin SFMHiAR 



Introduction 



This chapter includes n brief description of the participants as 
well as the evaluation results of the seminar. Most of the activities 
included in the seminar were an intimate nix of cor.nitive and affective 
aspects sho^^m in Finure 1-1 of the Rationale. Consequently, although 
the cognitive pre-test, post-test results show nod-sst gains in know- 
ledge, the researcher ';as of the opinion that the results of the parti- 
cipants opinionnaires and the responses to the follow-up letters were 
more significant. 

The outcome of learning experiences Incorporated in this seminar 
will be indicated by the degree of commitment with which the participant 
put these experiences into practice. Tlie ultimate evaluation will even- 
tually occur in the classrooms of vjach VIAE district. 



Profile of Participants 



Dr. Spiro Mehail. Milwaukee Area Technical Collef>,e (Instructional 
Resources Coordinator) 

Milwaukee operates from 5 campuses within the city and has an 
F.T.E. of approximately lA.OOO students and a staff exceeding 500. 
Two-thousand-seventv-two students graduated in May, 1973 from the Asso- 
ciate Degree, (2 years F/T, 6 years P/T) Adult-Vocational, Adult High 
School and Apprenticeship programs. 

The "Curriculum Specialist" has a group identity within th.^ Div- 
ision of Instruction as there are at least 5 persons directly involved 
in curriculum development. M.A.T.C. has developed an excellent in- 
service training program. 

tjarvin Schrader, Lakeshore VTAE District (Curriculum Specialist) 

Has an important role as consultant/coordinator in a district 
which includes Sheboygan and Manitowoc. A new district institute is 
now being built at Cleveland. Teaching background in Junior/Senior 
High School Science. Works closely with the Media specialists in 
individualizing instruction. Enrolled in the Ed.S. program at Stout 
during the summer session. 

Mrs. Phyllis Nagler . Moraine Park VT.\E - Fond du Lac (Curriculum 
Specialist) 

A newcomer to this position, Phyllis is responsible to her pre- 
dessor, Allen Lindgren, who is now Administrator, Instructional Ser- 
vices . 



Phyllis has n teachinn back>>round in 5?ocial sciences. She is enrolled 
m the M.S. program at Stout durinR the summer session. 

^2£J^±AI£MJ^.^ Northoast Wls.-onsin VIAE - Cr.on Bay (Instructional 
vSupervlsor) 

Young and enthusiastic, Don taught T & I for 8 years at Rice 
Uke before moving to Green Bay 4 years ago. Green Bay has a new 
modern campus, and relatively young staff, with a median age of 31. 
Don has involved staff in individualizing instruction using a mastery 
type of evaluation. He is responsible to his predecessor who is very 
supportive. Doug Rewling, the Media Specialist assists staff indivi- 
dualise instruction. The district is budget-conscious and conservative 
but has initialled three unique new programs recently. 



Sumniary of Evaluation 

Pre-te.st and Post -test 



Ihi^ imiltiple choice section of 21 questions showed no appreciable 
gain during the seminar, but the short answer questions showed an over- 
all gain of 70% between prc-test and post-test results. The actual 
scores on a 20 point scale rose from zero at the start of the seminar 
to an average of lA points at the end of the seminar. 

Analyzinr, the informal group using Bales dialysis, and Teaching 
and Learning Styles showed the greatest gains while the Development 
of Evaluation Models and tht- Instructional Development Process showed 
the need for tollow-up learning experiences in these areas. 

Participants Opinionnalre s 

The results of the opinionnaire are shown in Table III-l. Items 
4 and 5 indicate that the learning experiences incorporated in the 
seminar were relevant to the participants and that the participants 
were generally satisfied with the amount of content. Items 6 and 7 
show a high degree of sat isf ^iot ion with the way the seminar activities 
were sequenced and designed. The main objective of the seminar was to 
implement a set of learning experiences and the participants response 
to item 10 indicates that they felt the instructional materials facili- 
tated learning. There was a high degree of agreement in item 13 that 
the skills learned during the seminar would be very useful. Also, items 
14 through 17 indicate that the pa rt icipant.s were pleased with the 
interaction they experienced witli the presenters. 

Mr. Donald Bressler successfully repealled the MHO nnd Bales Analysl 
segmeni of the seminar during the summer of 1973, in an in-service sessl 
at Green Bay Technical Institute for district supervisors. (See Appen- 
dix C - Response to Follow-up Letters) 

The open ended responses elicited the ioilowing general comments. 
The participants liked: 



Table 3.1 



Participant's Opinionnaire for Curriculum Specialists Seminar 

(Based on a five-point scale; 1-StronRly disagree, S-Strongly Agree) 

Statement ^ 

Q2 IQR 

1. SufficieiiC work space was provided for each participant. 4.833 .666 

2. More supplies and materials should have been provided. . 2.000 1.000 

3. Housing arrangements were satisfactory 5.000 0.500 

A. The content of the seminar was relevant 5.000 0.500 

5. More content could have been included 2.000 1.000 

6. The topics In the program fit to-ether to make a 

coherent program ^ q^^^^ 

7. The seminar schedule of activities was well designed . . 4.833 0.666 

8. The Knapp House should be retained in future seminars. . 4.000 1.000 

9. The smorgasbord should be retniiicd in future semin.irs. . 4.166 0.666 

10. The instructional materials facilitated learning .... 4.500 1.000 

11. There was sufficieiu c)i)po r t uni t y for individualized dis- 
cussions with tlie instructors 4.166 0 666 

12. There was a lack of group interaction 1.166 0.666 

13. The skills learned during this seminar will be useful 

°" 4.833 0.666 

14. Tlie instructional team has a tiiorough knowledge of 

^^^^'^ '^^l^i^'' 4.833 0.666 

15. The instructional team was conrteou;:, and helpful to 

the participants ^^^33 ^^^^^ 

16. The instructional team was well organized 4.500 1.000 

17. I experienced teaching techniques which were new to ne . 2,500 1.500 

18. The food was very good 4.500 1.000 

19. In general, presentations were difficult to understand . 1,500 1.500 

20. There were too few topics covered durinr, tjie week . . . 2.000 1.000 

21. The seminar was too long 2.000 1.000 

1 i 13 
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1. The way in which nil tho topics were tiod together and related 
to the needs of the participants - ''indirectly but obvious". 
(Process) 

2. ''An opportunity to discuss nutual problems freely" (Process) 

The discussion, presentations reactions with the group members 
etc. have helped to further define the role of the curriculum 
specialist. (Process) 

A. Enjoyed discovering .i look at myself. (Process) 
The participants liked least ; 

1. No negative reactions (Process) 

2. Disappointed that more curriculum s->ecialists had been unable 
to attend (Product) 

3. Knapp House presentation was similar to November 1972. (Process) 
Additional comments included: 

1. I look forward to further sessions in the future when we 

zero in on specific problems, i.e. General Education (Product) 

2. The attention of the presenters to details of the individual 
participant's role (Process) 

3. You have made it possible for me to look at my position in 

a more objective way and from a different perspective (Product) 

The Follow-up letter: All participants have responded with details 
of models of the curriculum development process to meet the needs of 
their district. (See appendix C) There was no resp^jnse from the non- 
participants at the time of publishing this report. 

Mrs. Phyllis Nagler's M.S. Thesis "Educational Resources: A 
Unified Concept for Morraine Park Technical Institute" was an outgrowth 
of the learning experiences incorporated in the seminar. The conclusions 
of her thesis and the systematic model she developed for utilizing 
Educational Resources appears in Appendix C. 

, Observatio ns by the Seminar Staff provided the most enliRhtcninR 
evaluation of the emotional and attitudinal changes in the participants, 
statf members were in agreement that the participants had modified their 
role expectations as a result of the seminar and that they exhibited 
improved interpersonal and person handling skills. 



CHAPTER IV 



RECOMMENDATIONS 



Ab a result of designing, implementing and evaluating a set of 
vt!p l^'^?''^^""^ '° ^^^P Curriculum Specialists in the Wisconsin 
VTAE system increase their competencies, the researcher concluded that 
the main benefit to the participants was role clarification and role 
evaluation. The following recommendations are made by the researcher 
as a result of his experience in this project. 

1. The seminar described in this project should be repeated for 
the Curriculum Specialists unable to attend in June, together 
with a representative from the seven districts who do not 
have a Cnrriculum Specialist. This is necessary to clarify 
the Jeckyl-Hyde" roles that a Curriculum Specialist is often 
asked to perform, such as performance appraisal of instruc- 
tional staff. 

2. Seminars of two or three days duration be held ^or Curricu- 
lum Specialists three times per year to encourage an exchange 
of ideas between ALL the 16 VTAE districts. 

3. One o*^ the seminars be held at the Center for VTAE at Univer- 
sity of Wisconsin-Stout each May in association with Profes- 
sional Growth Week. During this seminar the instructional 
development process can be simulated by involving the VTAE 
staff in attendance. Research results from the CVTAE can be 
disseminated and discussed in this setting. 

A. Before the 1974 Professional Growth Week, an Instructional 

Development Seminar should be held to take Curriculum Special- 
ists, (or their counterparts in the 16 districts) through the 
techniques associated with specifying methods of instruction. 
A suggested program for this seminar is included in this 
chapter. 

5. Following the 1974 Professional Growth Week, a seminar be 
held to concentrate on the Evaluation Development process. 

6. The Wisconsin Board of VTAE should consider making a study of 
the feasibility of introducing the Instructional Development 
Institute program to Wisconsin as an exemplary program in 
Vocational Education in the U.S.A. 



Recotwnendation No. 4 
Suggested Program for a Future Seminar 



1. Introduction: 

a) View "You Pack Your Own Chute" to reinforce the theme of the 
previous seminar and involve new curriculum specialists in dis- 
cussion of the subtleties of the three film sub-themes as they 
affect their role 

b) Discussion of Film Sub-Themes (Divide into two groups) Factors 
which facilitate and impede the Curriculum Specialists "teacher 
assisting" function 

2. Administer pre-test of methods of specifying solutions to instruc- 
tional problems. 

3. Small Groups - Devise simple models of 7 2 steps for: 

curriculum development 
instructional development 
evaluation development 
Differentiate between these three activities. 

4. Discuss the Instructional Development Model in detail. 

5. Introduce the technique of specifying methods of instruction. 

6. Curriculum Problems: (Groups of three) 

Prescribe an Instructional solution to the following problem in 
the Cognitive/Affective/Psychomotor Domain, having access to un- 
limited/limited resources. (Design sample objectives for each 
domain which are relevant to all VIAE districts) 

7. Discussion of solutions to instructional problems. 

8. Review the procedures and techniques used for specifying methods of 
instruction. Relate these to recent research on Teaching and Learn- 
ing Styles to achieve closure. 

9. Review the film "You Pack Your Own Chute" and discuss the applica- 
tion of the film's principles during the seminar. 

* Does anyone have any differences to report? 

* Who sees more or different kinds of applications for Eden 
Ryl's coiBftent* and actions? 

At this stage use a questionnaire for participants to report: 

a) What key differences have you noticed in the behavior of 
others? 

b) What differences have you noted in your own behavior and 
attitudes? 

c) Have you noticed a greater enthusiasm in reeetinr, challenges? 

d) Explain the real meaning of the main theme "You Pack Your 
Own Chute". 
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10. Administer a post-test of cognitive outcomes of specifying methods 
in the Instructional Development 

11. Summation of the Seninar 
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REFERENCES 



AlHHlor. A. J. and Gustafson, K. 1.., Hvaluating Instruc c ional 

Development Proj',rams : Two Sots of Criteria. A udio-Visual 
I nstruction . Decombcr, 1971, 21-25. ~ 

Bales, R. F. , Personality and Interpersonal Behavior . New York: 
Rinehart and Winston, 1970. 

Ely, D. P. (Ed.), The field of educational technology. Audio- 
Visual Instruction . October, 1972, 36-43. 

Huse, E. P., £, Bowditch, J. L. , Behavior In Organizations; A 
Systems Approach to Managing . Reading, Mass.: Addison- 
Wesley, 1973. 

Igl, D. H., Project to determine the Use of Media in Vocational. 
Technical and Adult Education . Menomonie, Wis.: Center for 
VT.\E, 1972 

Kelly, J., Organizational Behavior . Homewood, 111.: Irwin Dorsev 
1969. ^' 

Lassey, W. R. , Leadership and Social Change . Iowa City, Iowa, 
University Associates, 1971. 

Lee, A. M. , An Administrator's Guide to Instructional Development. 
Audio-Visual Instruction , December, 1971, 18-20. 

.^agler, G. , Work Design: A Svstems Concep t. Homewood, 111.- 
Irwin, 1970. 

Nord, J. R., A Search foi Meaning. Audio-Visual Instruc tion 
December, 1971, 11-17. " ~^ 

Proceedings of the 1972 Lincoln Leadership Conference on Instructional 
Design, Procedures for Instructional De-.ign. Audio-Visual Instruc- 
ti_qn, October, 1972, 8-13. ~- — 

Price, R. D., Instructional Technology; A Systematic Model for the 
In-servic e Training of Classroom Teachers . Menomonie, Wis.: 
The Graduate College, U.W. -Stout, 1971 

Saville, G. G., Managing t he Enterprise - An Educational Simulat ion 
in i\merican Industry. Menomonie, Wis.: The Graduate Coll^iTT 
UW-Stout, 1973. ^ * 

Shirley, H. B., Psychovector Analysis: A New Discipline within the 
Behavioral Sciences. Journal of Psychology . 1972, 80, 135-145 

Tannenbaum. R. , & Schmidt, W. il.. How to Choose a Leadership Pattern. 
Harvard Business Review. May-June, 1973, 162-175, 178-180. 



Appendix A 

Circular Letter to Curriculum Specialists 

Seminar Program and 
Details of Staff 



i 



ERIC 



To: 



From: The Conto.r for Vorntional, TcvluUcal and Adult i-ducal ion 
University of Wisi-otisin - Srvxil 
Monomonio, Wisconsin 54 731 

Date: June 14, 1973 

Subject: Seminar for Curriculum Specialists (June 26-28. 1973) 

The schedule for the Seminar for Curriculum Specialists is now finalized and 
enc osed for your convenience. The seminar is an outcome of the Task Analysis of 
Curriculum Specialists conducted at UW - Stout in November, 1972. We are confident 
that the sem.nar will neet your needs for in-depth experiences i; Curricula 
Development, together with Individual and Group Interaction Analysis! 

Regis^tr -tion 

Building!'''"'''' °" ^"'^^ 219 of the Applied Arts 

Travel 

Travel will be reimbursed at the rate of 10c per mile for the first 400 miles 
and 7c per mile for those miles over 400. 

Meals 

Meals will be provided at no cost to the participants. 

Room 

■ ^^^'^^'^y-^ ^^^"'^ ^ill be provided at no cost to the participants and will b« 
assigned during registration. " 

Clothlnp 

Plan to attend the class sessions in informal dress and bring something a littl 
more dressy for our dinner at the Logg inn on Tuesday evening. "^'""'^^"^ « ^^^^ 

Enrollment for College Credit 

One hour of graduate credit will be awarded to active participants who elect 
to take the Seminar for graduate credit. The cost is approximately $31. So! 

Contacts at Stout 

If you have any questions, please contact either: 

Geoff Saville, Graduate Student (phone 715/232-1126) 
Harold Halfin, Director, CVTAE (phone 715/232-2482) 
Orville Nelson, Research Specialist (phone 715/232-1382) 

Enclosures: Seminar Agenda; Map of Stout; Parking Permit 



COMMONS 




PARKING LOtIJ^*[>»] 
NORTH HALL ' 

^r"; 



LEGEND 

HovLtD Hall 
FuKMH^a Haul 
JTG Hall 

El OHCuttCnaCR Haul 
Anr Center 

AOMjM»rHAT|0N BUDQ. 

Bov^MAN Hall 
Rav Hall 

COMVIO«'4 I CAT I OHB BLoa* 

Mobile UNirt 
>\oRTH Hall 
Commons 

South Hall 
Tenn I B CouJ^T 
American Ij^d. 

PnraiCAL EO, BLOa. 

HK%^ Hall 
CKT Hall 
mf. Hall 
Pierce Lurarv 
Student Center 
Fryklund Hall 
Harvev Hall 
HcATiNa Plant 
Modulus 
Nelson FtELO 
Squao House 
Storaqe 

vlRADUATC COLLEOC 

Science - Tech, BLDttt 
Child Study Center 
Home Manaqo^cnt House 
Married Stu» Housins 

Park i Na 

Child Study Ccntcr 
New Dorm 

Stu, Hcalth Ccwtcr 
Vocational Rehasilitation 

Applied Arts Bldg. 
Home Ec. Bldg. 
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Seminar for Curriculum Specialists 

University of Wisconsin - Stout 
Center for Vocational, Technical 
and Adult Education 

TUESDAY. JUNE 26 



8:00 - 8;30 
8:30 - 9:00 

9:00 - 10:20 

10:20 - 10:40 
10:40 - 12:00 

12:00 - 1:00 
1:00 - 2:50 

2:50 - 3:10 
3:10 - 5:00 

7:00 - 10:00 



Registration - Coffee and Rolls 
PAULA OWENS 

Introduction to the Seminar 
Pre-Test of Participants 
GEOFF SAVILLE 

Curriculum Development as a Group Problem 
Solving Activity 
GEOFF SAVILLE 

Coffee Break 

Analyzing the Informal Group, Analyzing 
Administrative Styles - What is my Role? 
JERRY COOMER 

Lunch (a 'la Carte) 

The Instructional Development Process 
JOSEPH HAGAMAN AND BOB WARD 

Coffee Break 

Applications of Instructional Development 
JOSEPH HAGAMAN AND BOB WARD 

Dinner at the Knapp House with Chancellor Swan 



Applied Arts 
Rm. 219 

Applied Arts 
Rm. 219 



Applied Arts 
Rm. 219 



Applied Arts 
Rm. 219 



Commons 

Communicat ions 
Center Rm. 110 



Communications 
Center Rm. 110 
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WEDNESD AY^ JUNE 27 



6:30 - 7:30 
7:00 - 7:30 

7:30 - 9:30 

9:30 - 9:50 
9:50 - 11:00 

11:00 - 12:00 



12:00 - 
1:00 - 

2:10 - 
2:30 - 

5:00 - 
7:00 - 



1:00 
2:10 

2:30 
5:00 

7:00 
9:00 



Breakfast - a' la Carte 
or 

Coffee and Rolls 



Analyzing the Informal Group 
-Observation Techniques 
JERRY COOMER 

Coffee Break 

Discussion of Group Observation 
JERRY COOMER 

Curriculum Development Systems 
GEOFF SAVILLE 

Lunch (a' la Carte) 

Learning and Teaching f^lyles 
JOHN BANKS 

Coffee Break 

Interaction Analysis 
JOHN DEUTSCHER AND CALVIN STOUDT 

Dinner (Smorgasbord) 

Interaction Analysis 
JOHN DEUTSCHER AND CALVIN STOUDT 



Student Union 

Applied Arts 
Rm. 219 

Science Wing 
Rm. 151 



Applied Arts 
Rm. 219 

Applied Arts 
Rm. 219 

Commons 

Applied Arts 
Rm. 219 



Applied Arts 
Rm. 219 

Commons 

Applied Arts 
Rm. 219 
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THURSDAY. JUNE 28 



6:30 - 8:30 
8:00 - 8:30 

8:30 - 9:30 

9:30 - 10:20 

10:20 - 10:40 
10:40 - 12:00 



12:00 
1:00 

3:30 

3:50 
4:30 



1:00 
3:30 

3:50 
4:30 
5:00 



Breakfast - a'la Carte 
or 

Coffee and Rolls 



Group Discussion 
GEOFF SAVILLE & CLIFFORD ZENOR 

Goal Setting 
JERRY COOMER 

Coffee Break 

Motivational Values of M.B.O. 
JERRY COOMER 

Lunch (a'la Carte) 

Developing Evaluation Models 
ORVILLE NELSON 

Coffee Break 

Seminar Evaluation 

Post Test 
GEOFF SAVILLE 



Student Union 

Applied Arts 
Rm. 219 

Applied Arts 
Rm. 219 

Applied Arts 
Rm. 219 



Applied Arts 
Rm. 219 

Commons 

Applied Arts 
Rm. 219 



Applied Arts 
Rm. 219 
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Meet Che Staff 



NaTi-*: Orville Nelson 

Department: Hducation and Psychology 

School: School of LUucation anc' ihe Center for Vocational, Technical and Adult 
Education, University of Wisconsin - Stout 

Phone Number: 715/232-1382 

Teaches courses in Survey Procedures, Instrumentation for Research, 
Curriculum Development, and Evaluation. Supervises Plan B papers and Education 
Specialist field studies. Manages research projects and counsels with students 
and staff on research procedures and data analyses. Areas of special competency 
design of data collection forms, data analysis, and computer analysis of data. 
Curriculum development and evaluation. Research planning and management. 

Name: Joseph Hagaman 

Department: Instructional Technoloj^y Services 

School: Learning Resources, University of Wisconsin - Stout 

Phone Num.ber: "15/252-2431 

Works with university faculty in revising and developing lessons, units, 
and courses of instruction, especially those involving the use of instructional 
media. Coordinates the various media production services for complex projects. 
Teaches a graduate level course in Instructional Development. Areas of special 
competency: media design and utilization, instructional development. 



Name: Heoff Saville 

Department: Graduate Student - Ed. S. Program 

School: On study leave from Sydney Teachers' College, Australia 

Phone Number: 7 15/ 2 35 -40 73 



Taught courses in Industrial Arts and Maths in Junior and Senior High 
Schools for 10 years. Involved in coordination of state-wide curriculum revision 
and in-service training of I. A. teachers during 1966. Teaches Materials Science, 
Industrial Processes. Drafting and Teaching Methods at Sydney Teachers' College. 
Areas of special interest include curriculum development systems and methods of 
mediating instruction. 

Name: Harold Hal fin 

Department: Industrial Teacher Education and Center for Vocational, Technical 
and Adult Education 

School: Industry and Technology 

Phone Number: "15/232-2482 and 715/232-1130 

Teaches courses in Cooperative Occupational Education Programs, Principles 
of Vocational, Technical and Adult Education and Issues in Vocational Education. 
Supervises Plan B papers. Program director and major adviser for the M.S. degree 
program Vocational Educators and the Education Specialist degree program in 
Industrial and Vocational Education. Areas of competency: task analysis and 
curriculum design. 



Dc>-irtniont : Industrial Manaficniont COPV AVAILABLE 

School: School o£ Industry and TochnolOfiy, Univorsity of Wisconsin - Stout 
Phor.c .\ur.bcr: 715/232 -253S 

Teaches all levels of undorsraduate managomont courses and graduate manage. 
»Jnt courses. Supervises independent studios and advanced technical problea 
courses. Consults with community industrial associations in geographical area 
*for sui^orvisory training in motivation, nethod engineering, and coanunications. 
Chairru:n of Department of Industrial Management at UW - Stout which is admin- 
istered on the Nlanagcment by Objectives system. 

Nar.c: Calvin Stoudt 

Dcpartncnt: Guidance and Personnel Services 
School: School of Education, University of Wisconsin - Stout 
-.one Nur.;bcr: 715/? ''2-2373 



I ar. unrestricted state licensed pcychologist and a life ccrtific.ited 
school :)sycholo-ist. Tau-ht elementary school - Worked as a counselor and school 
psycholojist K-:2. Consultant in interpersonal communication to VTAE and ABE 
worlishops. Also selection and selection interviewing. Teach courses in theory 
cf personality, r.cntal testing, personality assessment, elementary guidance, 
psychology of development. 



Dcpart;:;c;;z: Modia Technology COPY AVAILABLE 

School: LoaiT.ins Resources, University of Wisconsin - Stout 
Phone Xur.bcr: 715/252-2253 

Teachers course in media technology - Elementary, Advanced and Color 
?hoto>r;;:.hy. Motion Picture Production. Instructional Cojwaunications Systems, 
?ilr. History and Appreciation and a Photography course for VTAE Menoroonie. 
♦ Supervises the still photography facility and personnel. 

Gives in-service presentations for teachers from elementary through VTAE 
in the use of a camera as an instructional tool. Consults with schools and 
to:ichors dcsi-ninj photography courses and facilities. 

The background for the above includes field experience as a free lance 
photo-vaphor, photographic and A-V equipment sales and service. 



.\'an;e: John Banks (Graduate Student) 

Dopartr.or.t : Center for Vocational, Technical and Adult Education 
School: Graduate College, University of Wisconsin - Stout 
Phone .\u.T.bor: 715/252-1126 

On sabbatical leave from the Stockton Unified School District, Stockton, 
California. Attending Stout during the 1972-73 school year to earn an Education 
Specialist dejree with an emphasis in curriculum development and evaluation. 
Conducted research on the subject of learning styles in cooperation with Fox 
Valley Tachnical Institute. Areas of special interest: curriculum development, 
individualized instruction, vocational administration and instructional innovations. 
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Appendix B 

Seminar Evaluation Instruments : 
Pre-Test and Pose -Test 
Participants Opinionnaire 
Follow-up Letter to Participants 
Follow-up Letter to Non-Participants 
Follow-up Letter to Mr. Zepor 
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L Uectiana: P^ce t^u/i name on ihe <mauwi 4ke.ei ior^eihe/i omMi ioda^'a <kiijt» 

Seieci ihe. be^l /lea^/idc and moAk ipwi aihsnxA on ihe. anauxA ^heet. 

/. Ike. In^inucUonal l^e^velonmnl [yioce^ emf^m^i^e^: 
>\ U^diiu^ media Jm. in/itAuc£ix>n 

2. LeoArtuui Siijle^^y lo/m a corU^autim between: 

'J. A and B 
^, ALl of. ihe above. 

i. evaluating a paoQ/iam on couA^e, wnai Aijiateqji_f doe^ ihe evcUucuto/i 

have io ia/ie in xeqa^rd io ihe qualUi^^ ol ih.e daia he collects? 

ri. (jnJj_j ivixJJjj. accuAoie and vaiidiJu^ daia a/ie W6eahie 
0. Oaia mwii be accuaaie ( n^ediabie) but validLb^ iA noi oOjUqclL 
In pnag.nam evaiuaiion 

Uaia mu/it be valid and cw accu/iaie ai po^^ie qLven ii - (x>a6ijiaifvU 
laced bif. ihe evaduatofi 

U, Oaia mu^i be valid, btU ^ediabUUi^. i^ noi a caLUcoM conasAji in 
fywcyiam evaJjuaixoii, 

^. The, ieackeji uha i^ deefxl^ involved in. individualized inMAuclivn Lz 

n. ,'ianaQ.eA. ol leanning 

{ novideA of. inijonimiion 
C. UevelopeA of in/iiAuoLional iediT^loqi( 
'K ! /lOQ/ianmeA of -duoieci malieA conieni 

5. i.hich of ihe lolioiDii-ui media Ld mo^i to6e.fMl in aaiicvini] ob^ecUve^ 
in ihe affective domain? 

ri. •'njOQ.taimed in/siAuctioa 
:■, Sound/ pMvui/iipz 

'^iome^ and .^imudailowd 
u. OveAhead inan^poAencie^ 



ri. One. can de.v^p a rxAl^d. cwuu.cuMjm ^^em lo/t each voceUlonal dUULct 
•>. C^^^cuLm dex^e/ofmerd ^^^ema oAe. MxvUc mdeld of. the /teal 'v7/^ .MMtatu>n 
C OvmiciUim 4^f^ciM allow ihz ieac/iM to accwtateli odde^a hJ^ i^cking. 
IK ikejie one no uleal cwuiLculim ^fUeni6, ihe^ oAe. aU ompnDmU^ 
f . \on£. ol ike. alxfve. 

Ike catenvA^. oi qocuU m^i dUficwU io meoMAC U 
/^eAyx>nal imp/wvemenjt 

Q. innovaiu.ve. 

t\JJ. of. ike ahove 

7'ie caleronif ol goa/^ uklch U mea^uAed 6ff excBptwn U 
rl. i CA/y^ncU. impnovernjsrii. 

C' innovcLii.ve. 

^. All of. ik& above 

vhlch of ike foUnw^ U a valid exam^e of a 3 ^inxje cuAAlculm ^em 

/i. Oe^rin^ Develop, ^valuale. 

■>. Si^iem ob^ecUvc^, ue^uj^n ^t^i&n, impleimrxi/i eMj Ltnpmve 
C' "^ij^iem analj^, 'Si^M.em ^jn^ie^, "it^lem validaUvn 

IJ. (uAJviculm devehanent, I n^iAuctwnaX. deve^pmefvt, tx^alucuUon. deveJvpmni. 

6 ^'^H of ike 

■ ^hen uUH^ ike co ncp.pt of ^Mlv^dualUinq InMAuabu^a in an InMAuctiDml 
nnof^Aom, ukxU eienmil mcu^ be opened up iv acconodaie ike lewmeA? 

t\. LeoAn out own ncute (Self pacLntiJ 

■ Select own conienjt fi*Aai lecjuvadj 

C 'Jioo^Un/^ ike ieaniujv^ ^ii^e (How li lewinedj 
O. nil of ike alcove 



^Uck ol ike fvUomjir. ^ei^ ol de^CAipiDruy be^l de^cAJke^ ike iejtm "^yalmUon!'? 
t\. i e^iji, (^Aode^ and no/imd 

/>. ,fudr,emen±, mea/iuAje/mnjt aid d.ecUion malujv). 
C SupeA.viMjonf miin/^ and njevijew 
0. Sonmal cwive, ieM^, and di/.fj,culttf. 



compcuied agoLMi: 

^. IkelA. natwncU pe.eA qaoud 

6. i hjo^& In ike. clcus^ 

C' The o6^ectLve^ of. ike couA^e 

/.?. .^klck ol ike. ioUouxui^ U an example: of. a ^ ^e cuAJticuMjm 4^.^; 
ri. OeplcUonf Invention, Fah/UoouLLon, Te^lLng, 
X IdcnilfiQaiion, Oiar^^, FomLUcuUvn, fea^Hubj, TeMln^ 
C Oncepiaall^siUon, OefinuUvn, P^oioiupe, /W i'noioiujx. 
0. AandS 

AaX of ike above. 

l^. Con^i^ieni pa^ejin^ ol behavior applied 6y ike IndlvlJuaJ. io effectively and 
eltlc^^nUii aaml/ie knmiedi^e, ^kilU and attUitde^, deline^: 

C* CocyriLtLve maprxLn^i 
K A and :S 

iihlch ol ike {vJJvuUtk leadeAJiLp Irwolve^ ihe mcoujnum 

CAOUD imx>>Lvemeni? 

i\ SelU 



/6. 



Jka ^oofUan^ advarvtaqc ol a ^if^tem^ appnoack io cunALcidum de^veUjoprneivt U: 

^iandoAdi^itwn 

Feedback 

SimpilicLttf 

hiex^ULUj^ 
^. ^ycdiKuLiDri 



0. data oaje not apfxLioahie, 

ot indiAucjUonai aciJjs/iiJjeLd? 

Q Ob^zcLLve^ fo/i ike ie^ 

/9. /Wc^ InteAactioa r/toce^ MnaUj^^L^ ^iiiduid /mill o/ioufxd in icAiM ot: 

/I. LeacLeAj^ip /^iijJjeyi^ 

6, 5ociomciyil c dlcuyiam^ 

Q. f o^Uiive and neqjouLive. ia^k^ 

\ infjo/wtil qjiDup ieadoA^ip 

ti, A ^iall moiiviiiADrmi, pnoceduAe. 

A iufoe accDuivtahiJjJuj ^t^iem 

A wuiuai qocvL ^eiiint^ pAocedu/ie 
0, A peA^/imanat /i£,vijm fnocedu/ie 
^. All ol ike ahove. 
f. ^one of. ike above 

2/. .y^ilck ol ike fx>JUowij\q, o/iiejitation/^ Ld nv^i appLicabie io (jmAU^ctjUum 
SpecJjaJlM^? 

A. (^oti^eA 

Acklevemeni 

AfOJjjiiJjon. 
I) . i ou^ca/ '{ duJ^^/&ry^r^i 

r\(:kijevemejdjAtfjJ^ 
F . I'owenjAffJjjjOLiJjoa 
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^^'"^^^ 6/25/73 
Participant's Opinionnaire for Curriculum Specialists Seminar 



To help us in improving our in-service educational programs, we would 
appreciate receiving your honest response to the following items. Please 
circle your response. 

Ratings: 1 = SD = Strongly Disagree 4 = A = Agree 

2 = D = Disagree 5 = SA = Strongly Agree 

3 = U = Uncertain 



Statement 


SD D 


U 


A 


SA 


1. 


Sufficient work space was provided for each participant. 


1 i. 


3 


4 


5 


2 , 


More supplies and materials should have been provided. 


1 2 


3 


4 


5 


3. 


HOUsinP flTTJ'n PPnpnt" c v^^t^ cat- i c ■ra/-*-^-».«r 

"6 ti 1 1 c.i i^ciiicii u b >s 1 1 c saLisiactory . 


1 2 


3 


4 


5 


4. 


The content of the seminar was relevant 


1 2 


3 


4 


5 


3 . 


More content could have been included 


1 2 


3 


4 


5 


6. 


The topics in the program fit together to make a 
uficrent program . 


1 2 


3 


4 


5 


i 


iiic bemiiidr scneauie or activities was well designed 


1 2 


3 


4 


5 


8. 


iiic Micipp Mouse snouid be retained in future seminars. 


1 2 


3 


4 


5 


9. 


ine smorgasDord snouid be retained m future seminars. 


1 2 


3 


4 


5 


1 0 


The instructional materials facilitated learning .... 


1 2 


3 


4 


5 


11 . 


There was sufficient opportunity for individualized 
discussions with the instructors 


1 2 


3 


4 


5 


12. 


There was a lack of group interaction. . 


1 2 


3 


4 


5 


13. 


The skills learned during this seminar will be useful 
on my job. . . . 


1 2 


3 


4 


5 


14. 


The instructional team has a thorough knowledge of 
their topics 


1 2 


3 


4 


5 


15. 


The instructional team was courteous and helpful to 
the participants 


1 2 


3 


4 


5 


16. 


The instructional team was well organized. 


1 2 


3 


4 


5 


17. 


I experienced teaching techniques which were new to me 


1 2 


3 


4 


5 


18. 


The food was very good , . 


1 2 


3 


4 


5 


19. 


In general, presentations were difficult to understand 


1 2 


3 


4 


5 


20. 


There were too few topics covered during the week. . 


1 2 


3 


4 


5 


21. 


The seminar was too long 


1 2 


3 


4 


5 



1. Wliat did you like most about the Seminar? 



2. What did you like least about the Seminar? 



3, Additional comments and suggestions 
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UNIVERSITY OF WISCONSIN-STOUT 

MENOMONIE. WISCONSIN 
July 24, 1973 



Mr. Marvin Schrader 
Curriculum Specialist 
Lakeshore District 
933 Erie Ave. 

Sheboygan, Wisconsin 53081 
Dear Mr. Schroder: 

Thank you for your involvement in the Seminar for Curriculiom Specialists 
held at the Center for Vocational, Technical and Adult Education. 

In reviewing the seminar, we aimed to provide some insights into 
interpersonal or person-handling skills appropriate to your position and 
to provide some guidelines for the curriculum and instructional development 
processes. To assist the Center for VT^\E in planning future activities 
to meet your needs, I would appreciate your reaction to the following 
comments . 

At the risk of oversimplifying your role, T have identified three 
elements or processes which we can represent systematically: 

1. The procedural processes of designing new programs, meeting 
with advisory committees, etc. 

2. The curriculum development process which may be used as a 
rationale for the procedural process. 

5. ATi instructional development process which forms a rationale 
for working with individual teacher*. 

As a topic for a future seminar, I would suggest that you might consider 
the instructional development process. In particular, I am suggesting the 
method of selecting and prescribing appropriate instructional strategies 
and matching these strategies with media alternatives. This, in my opinion, 
may also provide you with a basis for isolating competencies for the in- 
service training of the teaching staff. 

Researchers have identified a classified twenty-seven instructional 
strategies in the cognitive domain and eighteen in each of the affective 



and psychomoter domains. These in turn have boon matched with media al- 
ternatives. The whole process successfully field tested for four years 
at the high school level and is now beginning to be applied to colleges 
and universities . 

At this stage I would appreciate reactions to the three elements or 
processes which I previously mentioned. Are they readily identifiable in 
your situation? If so, can you put one or more of these processes on paper 
m a digramatic form and mail it to myself, or Dr. Orville Nelson at the 
Center for Vocational, Technical and Adult Education. 

This information would help us design a starting point for a seminar 
on the instructional development process. 

Thank you once again for the courteous attention you gave me when T 
visited your Institute in May. I look forward to meeting you again in the 
future. 



With best regards, 
Geoff Saville 



GS/jh 



Enc . 




UNIVERSITY OF WISCONSIN-STOUT 

MENOMONIE. WISCONSIN 

July 24, 1973 

Mr. James Tegtmeyer 

Curriculum Specialist 

Wakesha County Technical Institute 

800 Main Street 

Pewaukee, Wisconsin 53072 

Dear Mr. Tegtmeyer: 

Please find enclosed a copy of the materials distributed to participants 
at the Seminar for CurriculiOT Specialists held at the Center for Vocational, 
Technical and Adult Education at UW-Stout. 

In reviewing the seminar we aimed to provide some insights into the 
interpersonal or people-handling skills appropriate to your position and 
provide some guidelines for curriculum and instructional development processes. 

I have suggested to the participants in the June seminar, that we 
would appreciate their reaction to the following suggestion. That the 
instructional development process be the basis for a future seminar and in 
particular the method of selecting and prescribing instructional strategies 
and matching these strategies with media alternatives. 

Researchers have identified and classified twenty-seven instructional 
strategics in the Cognitive Domain and eighteen in each of the Affective 
and Psychon^.otor Domains. These, in turn, have been matched with media 
alternatives. The whole process has been successfully field tested at the 
high school level and is now beginning to be applied to colleges and 
universities . 

At this stage I would appreciate your reactions to this suggestion. Please 
address your replies to myself or Dr. Orville Nelson at the Center for Voca- 
tional, Technical and Adult Education. 

Sincerely yours, 
Geoff Saville 

GS/jh 
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July 3, lfi75 



Mr. Clifford Zenor 

Curriculua Contultant 

Wisconsin Board of Vocational » Technical 

and Adult Education 
Hill Farms State Office millding 
4802 Sheboyj^ Avenue 
Madison, Wisconsin 53702 

Dear Mr. Zenor: 

I am enclosinr copies of the Participant's Opinionnaire from the 
Curriculum Specialists Seninar for your information. 

Thank you for your support and assistance during the Seminar. The 
use of the word "interesting" in my closing remarks on Thursday was 
obviously an understatement. I was quite excited to see the participants 
moving through the phases of Clarification, Evaluation and Decision with 
respect to their roles as Curriculum Specialists. Although the Seminar 
was planned to provide this continuity, there is always an element of 
uncertainty associated with the outcome. 

The logical follow-up to this Seminar as I mentioned on Thursday, is 
to have each participant submit a curriculum development model applicable 
to the needs of the district. One area of weakness in my opinion is the 
formal/lnfbrmal evaluation process lAlch allows the teacher and curriculum 
specialist to follow through on developing, evaluating and revising a pro- 
gram or course. Another area of weakness Is the problem of differentiating 
curriculw development process from procedural duties associated with pre- 
paring new program proposals. 

I look forward to discussing these implications with you in the future. 
Sincerely yours, 



Geoff Seville 

Project Director 

Curriculum Specialists Seminar 



GS:po 
Enclosure 
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Response to Follow-up Letters 



State of WiacoBsm \ board OF VOCATIONAL, TECHNICAL & ADULT EDUCATION 

EUGENE LEHRMANN 

July 20, U'73 maoison, Wisconsin 53?oj 
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ir. <^eoff Saville 
?ro;:c;ct /ireccor 
Curriculun Specialist Feninar 
Center for Vocation.il, Technical 

and Adult education 
Applied Art«; !iuildin'> 
225 I 

University of Visconsin-Stout 
.".cnononic, l\'i^sconsin j'Wiil 

i)car cieof.": 

1 voulc iii.c to t-ian;; yol^ for tjo fine joo you did in plCTninr, and 
ir.;-lo-cutin:; ti;c Lurricuii-n Snecialir.t: fJerinar iiclfl at the. university 
of '.•ir.co.isin-Stout, Ju.-.e 2o, 27 ;ar.c 2^, 1S73. 1 f(-U it -..vns a 
trenoadous cxniTience for all v.jo -..r.; involve^: i-,otii r^irtJ cinants 
and proseators. I tlie -roup j-aii.e'' consic'srai-lc!' insi'-Mit into the 

u-ay thoy relate to .-..oi Ic, eit.u.-r i'. yro'ir.s or as in..;i vi r^uals , mvi 
t:,i'y rair.od a .n.ttc-r unc.crotnnt.ii:.- of t:w.-v'.v-av..s. . All of that aIouv, 
-..•it.i t.iG opportunity to looi. at a^v^roncLc-: to tap rnl.. tiiey plav 
wit::in t.i. ir district, I a:^ sure is poln- to I)- extrc-PLly vH]uablc to then 
retun^ to t'lcir ru.si>ectivc c; * r-.t rl ct s . .-M j of tiiis tool', nlacf- 
t,<*.r con3c:iuntious leaJ'-r^-i you c,avc- tn tno pror.entors. 

In loo';in- at tiie evaluation fv:cft:; fron crcr. of tno par ticipaat>5 I 
a-, very pleased v;it:> t'te corr.rnts t-:ev .'!a<U. anr 1 an Riire it nust nave 
occ-n a jrreat re^.-arrt to you. TjJf li-.rJr.ar is tiic yocoiu; stone iv the 
pat:i to t'.ic teari ai-uoocn for curr i.cuiu:: vclo'5; v. i,t yo.i anr I have 
(Uscussed u-nici'.^ I hone to see ir,-.l.. c-llou u-ithL^ cacii'or the vocatlona] 
cM'^tricts. i.ach jf ti.e peoole in atrnm'ancc' hor> a trcnencious job aliend 
of fic;n and 1 up.ov the seninar vill h- invaluable to tiio^i as they 
proceed in tl.e future. 

Ar.aiii, wy tiianhs to you for a f ine job and nv best to vou as you and 
your fanily novo on to your destination in .iichic.an. 1 iioi)C it is a 
re'.-ardinv: experience and you nave tiie onpcrtuj:ity to ihv. knowledr.c 

tiiat you arc seelvini;. 



Clifforu x^cnor 

Voc a t i oi; a 1 uca t i c>n Con s u 1 1 an t 
Instructional Services 
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PHONE 27» 6A00 



July 13» 1973 




Dr. Orville Nelson 

Center For Vocational Technical 

and Adult Education 
Applied Arts Building 
North Wisconsin/Stout 
Menomonie, Wisconsin 5U751 

Dear Dr. Nelson, 

_ I wish to express my appreciation for the oppor- 
tunitv to share exoeriences with other vocational 
educators during the Seminar for Curriculum Specialists 
held June 25-28, 1973, in your school. The entire 
seminar was well organized, effectively conducted and 
a maximum amour t of learning was achieved. I wish to 
thank all the Stout staff who gave of their time and 
effort to make this a successful program. Special 
nraise frees to Mr. Geoff Seville for his perception, 
nro.essional judgement, his attention to detail and 
organization and especially the many kindnesses he ex- 
tended the group. It is hoped that activities of this 
nature continue at Stout. 



Sincerely, 




Br. Spiro Mehail 

District Office of Instruction 
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CHAPTER I I i 



CONCLUSION'S 

The originol intent of this research was to find a concept which 
would revoa! an optimum situation from which a facility design, a plan 
of operation, Job descriptions for personnel, working relationships 
between :^!-.or,al and resource services could be determined. It was to 
be a discovery ov wh t vvcs assumed to exist. The research was inspired 
by a precor.ce; vod notion thet; sc-e conceptual schema would be uncovered 
either in ihc writings ov the post or from assess^ren: cf the present. 

V.-.^t this go.:.! wcs not acco.-p • i shed did not rule the research 
errcrts ^ .-.Iljrc; for cventueily :t lead to the discovery that the goal 
in it-3 oririnii vorr. carried static overtones which discouraged the 
CL.n^,-.; sr.-, i ."po^-^^.v: to the happcr.inrs in Koraine Park District. A 
cet^r.r.,r.c: ion of ' v.'hat is" colIc not capture the problem of provicrng so 
.r.ucn learning to ;o many with so much at stake, ^'either couid it Indicate 
z:-.L l.rocd range of resources availcbie for scccm,?i i sh I ng the instructional 
task. It was of the utmost importance that the primary role of instruction 
;s p.-c-;--„d in z:.^ mission of .''.orpine Park District oe re-cmphcs i ::ea and 
it be sc Indicated in a concept that stressed a unified utiiization 
o" resources. 

.araine Park District Is dcdlccc:^^ tc preparing individu.;. for 
su;cw.sf.: ccmpetltion in a changing :a:^or markc. To acc&m.pllsh tnis 
enc, ins.r.'.ction is offered by leve', (associate degree, one or two year 
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diplorr.a, parf-time or apprenticeship procroms, etc.) and area {ogr icul ture , 
hone economics, health services., business end narketing, genera] 
education, trade and industry) to mirror the majov social and economic 
trends that shape the occupational life of this nation. A convT^I tment has 
been effected to provide instruction cCiT-T.ens urate to the student's 
ability to lecrn, recognizing his educational preparation prior to 
enrol Ir.cnt. Apparent are the varied and nuir.erous goals resulting fror; 
such a ccrr.bl nation further n^ultiplied when applied to a diversified 
student population encouraged to pursue individualized goals. The 
i.r.pl icet lor.s for the vast store of resources required to meet these 
gccls crj obvious. Xorcine Park District although not oblivious to the 
i.^ portancc of i ^.struct ional resources nust yet capture the strength that 
lies In building a total concept around the corribinec services to totally 
rccliitato hun^uH Icarnir.g and the teach I n^" 1 earn i ng process. An attempt 
has been ,T.ade to conceptual i i:e this nnisslon. 

The worklnc r.odel which follows tiikes on systcr.utic characteristics 
rcr ^t**Iz;rg resources; how^Lver, uriike the total systerr.s approach wh 5 ch 
.T.^^^j have boundaries like the skin of an animal or geographical borders 
t/.w Zdwcozlonal Re^;ource Center suggested for Koralne Park Ciuirlct, 
;o:^::ess^- a visionary dimension. it captures every lalent inherent in 
t.'^:.e tc.-cnwd by the center. The only boundaries for the EducaLlor.al 
Acso;^rco benter arc the lI.Mltations imposed by the creative talents 
possessuc jy the participants. Activities v;ill not be generated because 
or people, eculp>r,ent and the II.n^ b^i by desire and motivation to learn. 
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Focus upon student; 



Needs capabilities end acMcvencnts In 
their efforts to reach u desirable :t.vel 
of conpetency with respect to specified 
object ives. 
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Resources to facHitute learning: D£;ta, people and/or things with 
which a person can interact in order to learn. 

(1) Specifically designed 

(2) Outside resources 



Steps in process: 

(!) Cofine objectives and select process. 
(2) Choose appropriate learning experiences, 
o/ Choose appropriate teaching-learning format. 

Select appropriate physical facilities. 
is) :^eflne snd assign personnel rolls. 

(6) Select i^.aterials and equipnent. 

(7) Evaluate and improve the process when the 
cycle Is repeated. 



Finely the Resource Center which serves Moraine Park District 
will :;c likened to a dyna.r.o which expends a continuous source ot energy 
er-.;t'.:nc e rcrular flow of learning cctivitles. The regulated .T.otion 
once esteb:ishcd nay alter in tempo or rhythm but never stop In fixed 
position or rer.ain in a state of equilibrium. 
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Recommendations 



The system for utilizing educational resources should be extended to include 
an vocational. technical districts in Wisconsin in order to strengthen the 

system as a whole. 

Joint meetings of resource specialists should be held to share common 
problems and/or to develop commanal i ties among the various specialties. 

A glossary of terms should be developed to facilitate communication among 
resource specialists. 

Evaluation techniques should be refined to measure the effectiveness and 
efficiency of Educational Resource Centers. 

Technology should be the servant and not the master of instruction. It 
should not be adopted merely because it exists, or because an institution 
fears that it will be left behind the parade of progress without it. 

Two tests should be applied in deciding whether any technology (including 
conventional modes) i s to be used or not; ^'u^iny 

(1) The teaching-learning task to be performed should be 
essential to the course of instruction to which it is 
appl ied. 

(2) The task to be performed could not be performed as well--if at all- 
for the students served without the technology contemplated. 
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June 27. 1973 



1:00 to 2:10 p.m. 
Room 219 A. A. 



Presentation to Curriculum 
Specialist Seminar 



Learning and Teaching Styles 
John Banks 



Introduction 

A student's learning style has been identified as one of the many variables 
that interact within an Individual while engaged in learning. Many reaearchers 
within the last few years have attempted to explore and evaluate a student's 
learning style. The presentation today will present material and iniormatlon 
based on research conducted at UW-Stout and Fox Valley Technical Institute 
this past school year. 

General Infomation 

All of ufi have engaged in various ^earning activities throughout our 
lives. We have either been learners or presenters of learning concepts to 
others. Many times we have often felt we were not enjoying or comprehending the 
concepts because it wasn't presented to us in a manner that we preferred. Based 
on our research we have formulated this definition of learning style: Consistant 
J2ilLtj?l5>^9f^j5eJ^iavjr^r__^ I->'i-^\'r»\t'<^„^il<l _eB>Ioxed b%- the indiviaual to 

effectively and efficiently acguirp .K'l'l^:l^l-LVl.>_ .^^Al^.^ attitudes. The 
attempt In thi? 5»t'.idv was to develop evaluation techniques and procedures to 
reliablv deterr:ii:e .•n inJ i v i.^i.i ] s Jnarnvng style. 

Group Participa tioji 

I. Members nf :.;roup aw wr'-r tn sp^.i.-' allowed learning styles that they feel 
fOOSt Mcure or i.cnu riahU- with in i learning i,ituation. 



,tsT con 



XI. ..rr.inistration of Learning Stvi.- Altitude Gpinionmiire 

Pcunci in chis booklet of nuicerials is a saraplo of the learning styles 
atilit^cie inijtrument dcvsiloped in chis study. 

IllglD!i'Jr'.!?.K • P lana t ion - Visual Presentation 

Definitions - Concrete/Synbclic Learning Style 

Structurcd/Un-Structurtd Learning Style 

ill. :K-l.,-;;:>,in.iiion o i! y<A:r 1 o.'.rn In;.; .siylf- bn;:ed on yonr r(....:pon.su to Altitude 

In:-.tr,:nant . Scoring preccdurcs to explained by presenter. As pre- 
i;^.: i.i; nade t;core your ow:^ ic.^jt ro.spon.sjs. 
<:stions 



^. Grap'r.s of -roups showing how they nlrced on the learnin,^. stylos continuum. 

xI-L, :-: and SLandarci deviation inLcrprtn-atio;*. 
IV. ScatLcr Graphs of c^ach group indicaLinr; learning style placeTnenr . 



I'\:;;.le to school people 

V. o ^ 1 b * 
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Philosophy on How You can Make This Work 



Orv Nelson 



What is evaluation 

A. Free Response • Categorize by; 

B. Definitions 

1. Evaluatxon 

2. Decision making 

3. Judgment 

a. Measurement 

b. Information 



Data Collection 
Misc. 


Judgment 


Norms 


Decisions 




1 


i 
i 

1 



Relate to 

Techniques discussed this week - 
■ Bales analysis, etc. 



^ . Research results (Bales, etc.) 

c. Lriterion norms or baseline } Past experience (Geoff and group on 

Sticks and Stones prob. 1 § 2) . 

C. Develop the point that evaluation is a service activity - carried out 
to provide data for decision making. 

Context for generating evaluation system(s) 

^' E"^Phasize that evaluatio n is carried out to gather dat a, identify 
norms and criterion indices for making relevant decisions. Need 
Relevancy? '^''"^''^ evaluation. I.E. What is the context for 

B. How can we identify relevant decisions in the realms of curriculum of 
curriculum and instruction? 

1. The curriculum development model (a system) will nicely serve 
this purpose. 

C. Have group outline their model. 

1. Elements and interrelationships 

2. Context 

Identify decisions to be made 



Need data and criterion measures for these types of decisions. What 
kind of an evaluati<^n system can we use. Lead into general evaluation 
model » 



F. General evaluation model 
1 • Context 



Inputs ^ Transact ions 



Outputs 



a. For each system we have objectives - outputs 

b. Each system elements - inputs 

c. Each system has interactions - transactions 

Outputs are judged on the basis of the relationship between actual 

outputs and the outputs defined in your objectives. Decisions 

also take into account the context within which the system operates. 

Output dimensions of concern suggest the transaction and inputs 
data to collect. 

a. Example : Output of competent draftsmen suggests 

b. Transactions : Quality instruction including attention to 
learning styles 

in£Hli- Characteristics of students, staff and program. 

d. Context : Type school system and its philosophy 

Our basic or prime output is what? (qualified graduates) 

a. Work back from this point to determine transactions and inputs. 

b. Note that there is an evaluation sub-system for each sub- system 
in your curriculum development model (come back to this). 

c. Generate decisions related to the evaluation sub-system for 
graduates from vocational-technical programs. 

(1) Main output is successful graduates on jobs for which 
they were trained. 

(2) Inputs are students , teachers, facilities, instructional 
materials, courses, etc. 

(Show my 5 decision areas. Apply model of curriculum coor- 
dinator role.) 

(3) Transactions arc interactions between these elements in- 
cluding learning styles etc. 

l4) Context - environment within which (1), (2) and (.^) operate. 
For example, job market. 

(5) Note how we could evaluate the curricuJum development 
process as well, 

d. List data appropriate to decisions related to (1), (2), and 
(3) above, 

e. Identify criteria or norms for these date fd) . 



f. Show how decisions can be made based on the data from these 
three areas. Identify data. 

(1) Decide if a program is producing qualified graduates 

(2) Decide if a program is relevant based on graduate's 
experiences 

(3) Decide if a program is efficient 

5. Delineate other sub-systems in the evaluation model to parallel 
the curriculum development model. 

a. Note the links between sub-systems. 

b. Note the value of the sub-systems in delineating manageable 
evaluation tasks. 

6. link graduates' criticisms or problems back through each of the 
evaluation sub- systems. I.E. Placement problems may be caused 

by an incorrect decision in the first sub-system of your curriculum 
development model. 

a. Work back from graduating outputs. 

"'. Show my 5 decision areas in curriculum and interaction model. 

III. Move into the evaluation of the curriculum development sub- systems and the 
curriculum coordinators role. Suggest evaluation for this point. I.E. 
What objectives and strategy for your job. 



Program 
Identifi- 




Task 

Analysis 


> 


Generation of 
Ccnpetencies 




Developing 
Instructional 


cation 








and ObjeC' 
tives 


^ 


Systems 



Curriculum coordinator's role = facilitator and resource person. 



A. Take example of - goal: develop an effective individualized auto 
mechanics program (output). 

1. In order to attain this you would need: 

a. Qualified instructors to develop the content 

b. A-V specialist 

c* Research specialist 



d. Curriculum specialist 



e. These are inputs 

2, To make it effective you decide that you must have ego involve- 
ment of the instructors. Thus, you must have teachers perceive that 
they carried the lead role. You decide to use the following 
group structure: 




Specialists are ancillary 

* 

a. Note how the curriculum specialist made decisions 1 and 2 - 
i.e, based on their role perception. 

3. What types of data will you need to: 

a. Verify your decisions 

b. Determine progress of the group 

(1) Bales' analysis a. Clarification 

b. Evaluation 

c. Decision 

IV. Some general concerns in evaluation 

A. Validity 

B. Reliability 

C. Data management 
V , Overview 

A. What is evaluation? 

B. Role of curriculiun model 

C. Role of the model role of curriculum coordinator 

D. Generation of general evaluation model for your curriculum system. 
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BEST COnr AVAILABLE 



THE BALFS SYSTEM 



Jerry Coomer 



The Bales System, developed by R. F. Bales of IMrvard University* 
is the most celebrated method of observation for studying group behavior. 
Bale's 12-catpgory sysiem for classixying group behavior is extremely useful, 
easy to use, and applicable in a lar^n number of situations. His system 
provides a number of insights into tlie function and operation of discussion 
groups. 

Bales classifioj rll hc'i.-vior . eirh-^r task or Imna--. -relat ions oriented 
And that groups '.'rrk thvouiji c':i,c -.>-..i:>L'.s bGiort solvinR its problem. These 
phases are clarif ^.catio .. cval ;=i ;;^n, anJ ducision. Cl.iri f icat ion is a period 
of uncertainty r wl; ; tno t 'lL us ir. , a period when necessary assumptions 
are made, and a eofini*. : -n - ' t- e ■•n'.uaMon i.i created. EvaJuation is a period 
for different feelinn-i to be oxj .is ,ud ui regard lo different aspects of the 
problem. The gioa.i i i t -n^.ts i e.sLablish some conaensus in terms of value 
Judgments during tho iv-JuaLl in inriod. Fini^lly, in iho phase of decision the 
group sets out t.- specily .olutlr-.iu; Lo tlielr i>r.'blL-ms. 

If one takes a close lock at iialcs System, you will find that certain 
patterns emerge. rroL!;)s spond about a quarter of the time on positive human 
relarions activiLy and about 10 percent on negative human activity. What this 
actually means is riiat a small proportion of time is taken up by people asking 
for suggestion, op:r;ion, and orientation. Attempted answers take up almost 
half the timr". On the human relati )ns side, positive responses arc twice as 
common as neg=Jtlve reaction??. If tho human relations balance was not of this 
order, the group wouJd probably dis Inr o.jra te. 

Bales analyzed the discussion of small groups in terms of who speaks to 
whom, or the way participation is distributed among the members of the group. 
Bale*; recorded who spoko f-r how lonr,, rind to whom. Analysis of these wlio-to- 
whon matricos shows that each nan receives back about half as murli as he puts 
out; the people who speak the most speak more to the '^roup as a whole and less 
to individuals, whereaa people who speak loss speak more to individuals and less 
to the group. Tlie size of th.- group a: so p!nys an imp.:tant part. As a group 
grows larger, top men speak more to the group as a wiiole and communication cen- 
tralizes around tho ,-'der. 

As has already been noted, two basi-j roles emerj',L> in discussion groups, 
the task specialist ami rl-.e human rt-lation.s specialist. The role of the scape- 
goat also emerr,es Tror t'r.c ;:roup. The task specialist i . the man with the best 
ideas and he also gives the nost r.uidance. lie works at the task which struc- 
tures the behavior ani attit-des of the group and frequently makes the people 
anxious and disturbs th^ f-quUibiium of ihe r,r. jp. This anxiety is usually 
directed toward the sc. pegoot. Tiie huran relations specialist plays an impor- 
tant part at th.ib i:vw bocause he usualiy has a very warm and receptive per- 
sonality, enablir.; h.im t str.ooth thin;^,s over without diverting the group too 
much from its primary pur.^ose. Vhr-n a i^roup has been structured with cask and 
human relations specialises, it is very difficult for the lesser members to 
revolt. 

Bales system is a very ;.ov,-erful technique and has been very useful becau-.e 
of its high reliability, v-alidity. and utility. Bales wc^rk is out si ar,.i i uj-, b. 
cause it answers the questions, "What happens in a dis<-ussion group''" 



Jerry Coomer 
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Jerry Cooraer 



Ranking Some Aims of Education 



I. You must work as a group. 
II. Do not choose a formal discussion leader. 
III. Record the rating as the group decides upon it. 



( ) Society is held together by right behavior. Education should teach 
people to be good, honest, and upright human beings. 

( ) Man is happiest when he knows he has done a skillful job. People 
should be taught things that will help them do their work better. 

C ) Knowledge should be valued for its own sake because in knowledge 

there is wisdom. Education should teach those things that have been 
found to be true for all people for all times. 

( ) The family is most important. Education should teach one to be a 
more able and responsible family member. 

( ) In these times, when we must all work together to build our country, 
education must teach us first and foremost to be informed, reliable,' 
and cooperative citizens. 

( ) Now after all the talk is over, we must admit that it is natural for 
ir:en to want a resonably comfortable way of like and a share of the 
good things they deserve. Education should primarily be planned to 
bring a man money and success . 

( ) If our nation is to go ahead, our people must start by knowing and 

understanding their own historical and cultural ro.ts. Education should 
teach us about our past --what parts of it help and hinder us now. 

C ) Freedom neans choice. A man with no education may believe all or 

nothing he hears or reads. But education should teach him how to make 
intelligent choices in all areas of his life. 



Jerry Coomer 
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STEP UP YOUR DOING I 



.n.. .^^r^^' presidents of Bethlehem Steel Company 

once told systems Improvement expert Ivy Lee: i-ompany. 

ouRht to^r'l'n so-nething to pep us up to do the things we know we 

ought to do, I 11 gladly pay you anything within reason that you ask." 

"Okay," said Schwab. "Let's have it." 

Lee handed Schwab a blank sheet of note paper and said: "Write down the 
six most mportant tasks you have to do tomorrow, and number them in thHrder 
of their importance. Now. put this paper in your pocket and the fLst thinr 
tomorrow morning look at item one and start working on it until it is finished 

t^ s untn a ittinr^r ^'^f. ''^^ and so on Do • 

cms uncii quitting time rolls around." 

nn rhJ'^°^'^''^ concerned if you have finished only one or two. You'll be working 

bv ^L"m hoT"''"' T/-^ --'^ finish them an ' 

bv this method, you couldn't have with any other method either, and without 
some system, you'd probably not even have decided which was th^ ^st important." 

nf rh^?° ^I"'' T""^ working day. After you have convinced yourself of the value 
of this system have your people try it. Try it as long as you wish and then 
send me a check for what you think it is worth." 

Some time later, Schwab sent Lee a check for $25,000 with a letter savinc 
the lesson was the most profitable he had ever learned In five years th^s oL 
Til 711 -sponsible for turning the unknown Bethlehem Steel Compan; inJo t^e 
biggest independent steel producer in the world. company mto the 

kno™ TJ' lll't ,'L":o:iS'"'" 

your enure"mef " revolutionise 
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T-P LEADERSHIP QUESTIONNAIRE 



The following items describe aspects of leadership behavior. Respond to 
each iten according to the way you would be most likely to act if you were 
the leader of a work group. Circle whether you would be likely to behave 
in the described way always (A), frequently (F) . occasionally (0). seldom 
(S), or never (N) . 



A F 0 S N 1 

A F 0 S N 2, 

A F 0 S N 3. 

A F 0 S N 4. 

A F 0 S N 5. 

A F 0 S N 6. 

A F 0 S N 7. 

A F 0 S N 8. 

A F 0 S N 9. 

A F 0 S N 10. 

A F 0 S N 11. 



If I were the leader of a work group .... 

I would most likely act as the spokesman of the 
group. 

I would allow members complete freedom in their work. 

I would encourage the use of uniform procedures. 

I would permit the members to use their own judg- 
ment in solving problems. 

I would needle members for greater effort. 

I would let the members do their work the way 
they think best. 

I would keep the work moving at a rapid pace. 

I would turn the members loose on a job, and let 
them go to it . 

1 would settle conflicts when they occur in the group. 

I would be reluctant to allow the members any free- 
dom of action. 

I would decide what shall be done and how it shall 
be done. 



A F 0 S N 12 
A F 0 S IJ 13 



A F 0 S N 14 

A F 0 

A F 0 S N 16 

A F 0 S N 17 

A F 0 S M 18, 



I would push for increased production. 

I would assign group members to particular taskf 

I would be willing to make changes. 

S N 15. I would schedule the work to be done. 

I would refuse to explain my actions. 

I would persuade others that my ideas are to their 
advantage . 

I would permit the group to set its own pace. 
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LEADERSHIP-MOTIVATING STYLES 



Jerry Cooner 



1. Teller 



A. Subordinates are extension of hii; limbs and senses. 

B. Tells subordinates what, who, when, where, and how - not why. 

C. Supervises closely, allows little deviation from prescribed pattern. 

D. Traditional and still most common form used throughout the world. 

E. Expert knowledge of the job. 

2. Seller 



A. Subordinates are extensions of his brain as well as his limbs and senses. 

B. Uses motivational techniques to make subordinates want what he wants. 

C. Delegates responsibility as well as authority. 

D. Tells subordinates why, as well as how. 

E. Promotes team spirit, inspires loyalty and enthusiasm. 

F. Expects subordinates to want what he wants. 

G. Details and people. 

3. Consultant 



A. Counsellor - coach. 

B. Assumes subordinates are highly competent professionals. 

C. Assumes subordinates are fully motivated to complete task. 

D. Checks subordinates' progress periodically, gives helpful suggestions 
and encouragement - door is always open. 

C. Puts minimal limitations on subordinates in their methods of operation. 

F. People and details. 



4. Joiner 



A. 
B. 
C. 
D. 
E. 
F. 
G. 



First among equals - one of the boys. 
Leads by example. 

Allows all to have a voice in decisions. 
Makes decisions on strength of commitment. 

Takes all responsibility but allows subordinates much authority, 

Spending time working with people. 

Group is considered a resource, not i tool. 



GROUP 

DECISION 

N!AKING 

POWFiR 




LWOLVEMFN'T OF GROUP 



Jerry Coo»er 

THE OPEN MINDED APPTITUDE TEST 

if you wnnt to bod nt 8:00 p.m. nnci sot the alarm to Ret up at 9:00 a.m., 
how numy hours sloup would this permit you to have? 

Do they have a 4th of July in EnRland? 



How many birthdays do«a the average roan have? 



Why can't a man living in Winston Salem, N.C., be buried west of the Mlasissippi 
River? 

If a doctor gave you three pills and told you to take one every half hour» how 
long would they last you? 

Some months have 30 days, some have 31, How many months have 28 days? 



If you had only one match and entered n . - -u in which there was a kerosene lamp, 
an oil stove, and a wood burning heater, ch one would you light first? 

A man builds a house with four sides to it, and it is rectangular in shape. 
Each side has a southern exposure. A big ._ar comes wandering by. What color 
is the bear? 

How far can a dog run into the woods? 



How much dirt in a hole 2" deep and 2" in diameter? 

What is the minimum number of active baseball players "on the field" during any 
part of an inning? How many outs in each inning? 

I have in my hand two U.S. coins which cotal 55c in value. One is not a nickel. 
Please bear that in mind. What are the coins? 

A farmer had 17 sheep. All but nine died. How many did he have left? 

Divide 30 by 1/2 and add 10. What is the answer? 

Two men played checkers. They played five games and each man wins the sane 
number of games. How can you figure this? 

Take two apples from three apples and what do you have? 



An archaeologist claimed he found some gold coins dated 46 B.C. Do you think 
he did? 

A woman gives a begger 50c. The woman is the beggar's sister, but the beggar 
is not the woman's brother. How come? 

How many aniaals of each species did Moses take aboard the ark with him. 

Is it legal in North Carolina for a man to marry his widow's sister? 



Wha*: word is misspelled in this test? 



SCORING: 16 and up correct — Genius 

10 thru 15 correct - Normal 

8 and 9 correct Sub-normal 

5, 6 and 7 correct- Idiot 

1 thru 4 correct — Sub-idiot 



Jerry Coomer Curriculum Spi^ciallst Seminar 

Management by Objectives 
Guidelines for Goal-Setting 

Objectives must be defined in terms of results or conditions to be achieved - 
not activities to do. 

Objectives should be written so that they can be analyzed and reviewed from 
time to time. 

Written objectives should start with an action term such as achieve^ com- 
plete by, replace* convince^ etc. 

Objectives must have an accountability assignment. 

Objectives newly formulated should be set in the light of past experiences. 

Objectives should be stated in positive terms such as *^what to do" rather 
than negative terms as "what to avoid." 

Objectives should be concise statements without complex and elaborate des- 
criptions. 

Objectives should cover a single-ended result and not a number of conroitments. 

Objectives that hav<> been changed or modified must be recommunicated with the 
involved managers. 

Objectives must be realistic to the resources, facilities, and skills that are 
available. 

Objectives when listed should be prioritized to give a sense of importance 
and value to the company. 

Objectives completed should be documented to give "performance experience" 
for future goal setting. 

Objectives must be significant » critical and important to the individual and 
the company. 

Objectives written with quantifiable terms are easily raeasureable and hence 
easily reportable. 



Curriculum Specialist Seminar 
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FormAt for Individuals Goals 



Purpose 



Activity 



Result 
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Management by Objectives 
The MBO Cycle 



1 



A$ the superior, lead your unit 
in establishing over all unit ob- 
jectives and guidelines. Identify 
cominon unit goals and related 
acceptable levels of performance. 



0) 
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O 



c 

u 

m 



Obtain conwitinent from 
to overall objectives, 
and conqnon goals> 



unit members 
guidelines 



I - 



Schedule subordinates for initial 
MBO dialogue. Provide instructions 
on TTOchanics of preparing Perfor- 
ipance Budgets. 

n 



Prepare a written set of 
goals for each subordinate 
for reporting directly to 
you. 

1 



Require each subordinate to prepare 
his own goals with results expected 
and target dates. 



Meet privately with each individual subordinate 
reporting directly to you. Discuss the indi- 
viduals goals and gain mutual agreement on a 
final listing of goals and target dates. 



Through informal review methods 
determine the directional and 
quantitative nature of subordinate 
performance results. 



8 I 



At pre-determined periodic times, 
formally review with each subordinate 
the nature of his results compared to 
established goals and anticipated 
results. 



Near cycle-end^ meet with each 
subordinate to formr^Uy review his 
performance cycle, comparing his 
results with the most recent draft 
of goals. 



Add new goals 

if necessary. 



Delete weak or 

inappropriate 

goals. 



Modify, change or 
revise vague and 
ambiguous goal 
statements . 
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Model Selection Interview 



Tins INTERVIEW IS AN ATTKMPT TO UNDERSTAND YOU BETTER BY LOOKING AT YOUR 
BACKGROUND AND PERCEPTIONS REGARDING YOUR PROFESSKWAL AREA. 



1. Tell me about the experiences and feeling* that caused you to 

become interested in this area. 

2. What do you perceive as desirable personal qualities for soaeone 

in this position? 

3. If I were to ask those who know you bast what kind of a person 
you are* how wo 1 they describe you? 



NOW I'M GOING TO REALLY SHIFT GEARS ON YOU AND CHANGE THE FORMAT OF THIS 
INTERVIEW 

I'M GOING TO PRESENT YOU WITH SOiME SITUATIONS THAT HAVE OCCURRED IN 
VOCATIONAL, TEOTNICAL AND ADULT EDUCATION SETTINGS. YOU MAY OR MAY NOT 
HAVE HAD EXPERIENCE WITH THESE SITUATIONS. YOUR JOB IS TO RELATE EVERYTHING 
THAI YOU SEE AS BEING IMPORTANT IF YOU SHOULD FIND YOURSELF REPRF^ENTING 
OUR SCHOOL IN THIS SITUATION. 

1. "Task analysis: Instructional media.' Planning and implementation* 
Balony.' Just give me a shop and some kida who want to learn," 
says your grizzled old veteran welding instructor. 

2. You arc confronted by an irate employer who angrily states, 

"Your program isn't worth a d I hired one of the guys 

you supposedly trained and he didn't know his backside from 
a hole in the ground.'" 

3. A guy who quite school ten years ago stops in. 

4. You overhear an advanced student telling a newcomer that the 
technical courses are the only ones that really count. "The 
general education courses are just so much junk they make you 
wade through," he says. 



Cal Stoudt 
John Disuttcher 



>k>del Selection Interview Rating Scale* 



I would try to avoid any kind of relationship with this individual. 

If there were no alternatives, I might talk to this individual 
about matters of a factual nature concerning his field, but I 
would avoid personal interaction, 

I feel this person is reasonably sound in matters concerning his 
specific field and I might be able to interact with him personally 
in matters related to that area. 

This person appears to be pretty knowledgeable in the areas of 
professional concern to the institution and in addition, I feel 
I could relate to him personally in laost situations. 

This individual has a strong broad-based professional knowledge 
and would be easy to consult with. I also feel he is personally 
concerned about me as a person. 

No half step ratings allowed. 



Instructions for Ratlnp : 

1. Listen to each segment as if you were the person (lary guy, drop-in, 
irate employer, etc.). Try to feel as you think they vould.** 

2. On the basis of the applicant's response indicate the degree (using 
the scale above) to which you ycxirself would seek Lo relate to this 
person in this situation. 

** Put yourself in the position of one of these people attempting to 
relate to an individual representing your institution. Ackno^^ledging 
that a staff member in a setting such as yours needs a solid foundation 
of professional knowledge and a degree of peraonableness sufficient to 
enable him to relate successfully to students and staff, how willing 
would you be to have him on your staff? 



Uval I 
Laval II 

Level III 

Level IV 

Level V 
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Appendix E 



Contribution of the Research 
Project to the Convergence 
Plan Developed for the 
Wisconsin VTAE System 
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Appendix F 
Researcher's Vita 




Rr.SnARCHER'S VITA 



Geoffrey G. Saville 
College of Education 
Erickson Hall, 305 
Michigan State University 
East Lansing » Michigan 48S23 
Phone {517] 355-7347 

Born: August 13, 1938, Lismore, H.S.W., Australia 
Family; 

Wife: Monica, former elementary ftchool deputy principal 
Children: Gillian - 5, Carolyn - 3 

Present Position: 

Lecturer in Industrial Arts (on study leave) 
Sydney Teachers* College 
University Grounds 

>>wtovn, 2042 Hew South Wales, Australia 
Education : 

Ed.S. (Industrial and Vocational Education), U.W. -Stout, 1973 
M.S. (Industrial Education), U.W. -Stout, 1972 
B.S. (Technology) University of New South Wales, 1970 
Graduate Study (Education) University of Sydney, 1958 
A.S.T.C., N.S.W. University of Technology, 1957 

Instructional Experience; 

Sydney Teachers' College, Lecturer in Industrial Arts, 1969 to 1972. 

(Woods, Metals, Drafting, Teaching Methods, Elementary I. A.) 
Selective Metropolitan High School teaching an innovative Senior High 

School Curriculum, (History of Technology, Materials Science, 

Mechanics, Graphics, Math.) 1968-1969 

(flaterials Sciance, History of Technology, Mechanics, Drafting, Math) 
Metropolitan High School teaching Woods, Metals, Drafting and Math 

Promoted to List 2 (Dept. Chairman), 1964-1966 
Rural Comprehensive High School teaching Woods, Metals, Drafting 

Promoted to List 1, 1959-1963 

Industrial Experience; 

Assistant Surveyor, Draftsman, north West County Council, N.S.W. 
3-month sunmer aastions for 4 yaars, aurveying power lines, a water 
rctricuiation systcn for a thermal power station, preparation of 
contracts, 1955-1959. 

Organigational Experlenca: 

N.S.W. Higher School Cartlf ication Examination, (Univarslty Entrance 

Requirement) Examiner, 1966-1971. 
n.S.W. School Certificate Examination, (Technical College Entrance 

Requirement) Examiner, 1965-1967. 
Metropolitan West School Examinations, Examiner or Assessor for Junior 

and Senior High Schools, Woods, Metals, Drafting, Materials Science. 



History of Technology, Mechanics, 1967-1968. 
Coordinator of State S.C.E. Examinations (Industrial Arts) 

Consultant to H.S.C. Curriculum Conmittees, Program Chainaan of 

In-Service Training, 1966 
South Western N.S.W. Industrial Arts Conference, Program Chairman, 

Sectional Speaker, 1962 

Research and Publications; 

Ed.S. Field Study - "Curriculum Specialists Seminar" University of 
Wisconsin-Stout » Center for Vocational, Technical and Adult 
Education, 1973 

M.S. Thesis - "Managing the Enterprise - An Educational Simulation 
Game in American Industry". University of Wisconsin - Stout, 1972. 

"Technological Films - Research Publication No. 4", Sydney, Australia, 
Sydney Teachers' College, 1972 (co-author) 

"The Industrial Arts Bulletin", Sydney, Australia, N.S.W. Oovernnent 
Printer, 1966-1972, Editor and contributor of articles on Powder 
Metallurgy, Building Materials, Curriculum Innovations. 

"The Industrial Arts Journal of Australia", Sydney, Australia.: 
Institute of Industrial Arts, A series of four articles on curri- 
culum innovation, 1972-1973. 

"Metals Australia", Australian Institute of Metals. A series of 
articles on education and technology 1972-1973. 

Graduate Study (Education) Thesis: "The Philosophical, Sociological 
and Psychological Implications of the Wyndham Core Curriculum for 
New South Wales Secondary Schools" University of Sydney - 1958 

Professional Organizations; 

The University of New South Wales Union - Life Member 

The University of SjWney Union - Life Member 

Australian Institute of Metals » Sydney Branch. 

Institute of Industrial Arts of Australia - Foundation Member 

South Pacific Association on Teacher Education 

Colleges of Advanced Education Lecturers Association 

American Council on Industrial Te«ch«<r Education 

Wisconsin Industrial Education Association 

Epsilon Pi Tau, Theta Chapter - Outstanding Member, 1972-73 

American Vocational Association 

Association for Educational Communications and Technology 
World Future Society 

Community Service: 

Staff Hiring Committee, Family Learning Cooperative Nursery School, 

Menomonie, 1972-73, 
Pre«ld«nt, Apax Intarnatlonal - Eastwood Club, 1971-72, "'Apexian 

of the Year" award, 1971-72, for service to the conwunlty. 
Planning Committee of the $1 million 'Foundation Al' Appeal, 1971-72. 
Promoter of the Australian Coin Week Exhibition, Sydney Town Hall, 1965 
MeiJd>er of the Board of Directors, Eastwood Apex, 1964-72 
Chairman, Scottish Ball Committee, 1961-63 

Congregational Treasurer, MenOier of the Board of Management, Presbyterian 
Church, Junee, N.S.W., 1961-63. 



University Service; 

Graduate Student representative cn the Committee for Currlculua and 

Instruction, University of Wisconsin-Stout, 1972-73 
Instructional Conanunicatioiw -System, U.W. -stout. July 31. 1973 

'Educational Ganea and Simulationa" 
Individ uali*«d Instruction Workihop» July 9-20, 1973 

U.W. -Stout, Suiamer Session 

^'Educational Games and Simulations" 

"Projective Techniques for Group Involvement" 
Curriculum Specialist's Seminar, Project Director 

renter for VTAE, U.W. -Stout, June 26-28, 1973 

"Curriculum Development as a Group Problem Solving Activity" 
Currlculun Development Systems" 
Professional Growth Week for Wisconsin VTAE Staff 

Center for VTAE, U.W.-Stout , Jbne 4-8, 1973 

"Curriculum Development Systems" 
Foundations of American Industry, March 8, 1973 

U.W. -Stout Extension Services, Appleton, Wisconsin 
The Conceptual Structure of Management" 
Students and Faculty, U.W. -Stout 

Applied Arts Theater, March 13, 1973 

"Australia in the Seventies" 
Epsilon Pi Tau - Theta Chapter, U.W. -Stout 

Professional Meeting, February 21, 1973 

"Educating Inventors" 
Industrial Education Club, U.W. -Stout, October, 1972 
Industrial Education in Australia" 



